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PREFACE

'this guide has been developed to acquaint teachers wish Avon's

:ionexaded Program and to make available to them a'comprehensive set

of z:uidelined relative to the concept of nongradedness and its sub-'

loquentimplementation.

Obviously, this document is not intended to be n blueprint for

teacher performance; rather it establishes the parameters within

which the operation of a highly individualized process of instruction is

to Lake place. It is a program that recognizes not only the indivi-

duajity of the child but also of t4e teacher. No longer harnessed

by the chains of tradition, the teacher is able to bring totbear the

full capacity of her knowledge, imagination and professional posture.

All inquiries regarding Avon's NonDraded
Program are to be directed to:

Dr. Herbert F. Pandiscio
Superiptendent of Schools
34 Simsbury Road,
Avon, Connecticut 0601

I



PHILOSOPHY

TheitvinnnrOLd PiTrv9 is designed to recognize the indivilual differences of

chilArcn. Our plan provides a learn ng situation to meet these individual

differences. In the nongraded program rigid grade lines ar0 eliminated, en-

abling
the child to acquire academic and social skills at his own rate of speed.

This philosophy of the nongraded program is based on the following principles:

1. Each child is an individual with his-Own rate and pattern of growth
and. should be evaluated as such.

2. Children shuuldbe taught at the level at which they are, regardless
of age or length of time.that has been spent in school.

3. A feeling of Success is essential for normal growth.

4. The child progresses from level to level with a feeling of achievement
because levels are paced to him.

5. A pupil whose achievement approximates his ability has made_satisfactory
progress.

6. A child should not,be forced to "mark time" until some of his nears
reach his level of academic aCideVeneht or mturity; or be required
to learn mnterial.beyond his range of ability.

7. No child should be forced to repeat material that serves no useful
learning purpose.



C.
THE NATIOUid, SEQUUCL 01- CHANGE IN THE

ELENENTARY SCHOOL ORGANIZATION

'1651 - First recorded, Dame School, Now Haven, Connecticut.

1800's-, Lancastrian or Monitorial,Synten in use.

183b - First graded reading text - i!cCuffey Readerv.

1843 Graded system in elementary schoOla started in Quincy, nnssachusettn.

1868 - St. Louis Schools initilted frequent promotions and reclassifications.

1370 - First attacks on tl'e graded syt.em.

1888 - PuebloPlan - encouraged individual progress - each.pupil following a
. differentiated channel of .a "multiple-track" system,

/

1890 - Tne Batavia Plan - special ass.stance to slow learners.
A

1893 - Six '-six Flan.fer ochool'organization proposed.

1896 - John Dewey established experimental school in Chicago.

1900's- Winnetka and Dalton Plans - used an individual task approach.

Platoon or Gary Plan - a highly organized departmental program.
.

1942 - Ungraded or Continuous Pupil Progress started in Milwaukee.

1950's- *Dual Progress Plan, Ossining, New 1?brk - Specialists teach math, science,
music and art and one ti ocher for a long block of time for language arts
and social studies.

*Team teaching, Lexington, Massachusetts and Norwalk, Connecticut.

'

*Multi-grade, Vulti-age Plan - Grades 1, 2, 3.and grades 4, 5, 6-are
placed together for instruction (Torrance, California).

4
1960's- Greater movement away from the self-contained classroom.

1963 - Nongraded Primary - Avon, Connecticut.

1966 - !'ungraded Intemediate I - Avon, Connecticut.

19t7 - Nougraded Intermediate 11 and III and Equivalent grades 7 and 8 -
Awn, Connecticut,

1968 - Conu.ittee formed to work on plans to nonhrade Avon Senior High School -
Avon, Connecticut.



TILE LOCAL PRoC'eSS OF CEANGE

Iii i- :;

ELZNENTARY SCHOOL ORGAN Iur (IN

Fully aware of the euucator's problem to provide a school situation geared
to the individual needs and abilities of the child, the administration in the
Fall of 1960 presented to the full staff the idea of the Nongraded Primary Plan.
It was felt that through careful study by teachers .end administration, n plan
suitable for'Avon could be developed. The Nongraded Primary Program was adopted
inSeptember, 1963, the schedule .'ate for the occupancy of a new elementary
school.

The Superintendent of School° comm..inicated with one of the outstanding
authorities on Nongraded Primary structure.

Late in 1960, the principal was appointed for the new school which would
use the Nongraded Primary Flan., Several interested teacheta applied for
positions in this program. Three staff meubern were chcsen to begin re5carch
on the project under the direction of the building principal.

Investigations of existing plans in the state were made. Additional ihfor-
motion was gathered from over fifty school systems from twenty-three states.
Other material was compiled from schools visited and from numerous texts, articles,
and professional journa's. The principal contacted several educators working
with this type of program while attending the National Elementary School Prin-
cipals' Convention in Atlantic City, New Jersey, in February, 1961.

The Board of Education in February,, 1961, authorized a threc-week summer
research study on the Nongraded'Primary Plan involving the atnif already appointed.
A Reading Supervisor was added to the Avon Elementary faculty for the first time.
The Reading Supervisor worked in conjunction with the staff members to develop
reading levels. The Superintendent of SchoOLeontinued his dialogue with the
consultants regarding the development of Avon's Nongraded Program.

Upon the completion of this research study, a tentative plan for a nongraded
primary unit in the new school building was formulated. The administrative staff
received the research study and recommended that it bu submitted to the Board of
Education for consideration. The Avon Board of Education devoted its October 24,
1961, meeting to the presentation of the research study. At this time the research
staff explained in detail the structure of the nongraded primary unit. Copies of
the Avon ;:oagradcd Primary Program were given to the members of the Board for
their careul.study and consideration.

At its -arch 20, 1962 meeting the Board of Education unanimously approved
the Avon Nongraded Primary Program for implementation in the Roaring Brook School
in September, 1963.

The Board of Education again authorized a tour week research study to be held
in the summer of 1962 under the direction of the building principal. One new
member wal;,appolnted to the nongraded staff. Two staff membersfrom the research
study of the summer of 1961 completed the study group. Six main items were con-
sidered during thin session: 'minor revisions and corrections of study; more
formalized structure of.nrithmetic and reading.levels, as well as other curriculum
areas';a program for grades 4-8;specific directions for initial placement of
children from a graded to a nongraded school; the preparation of a news release for



publication in September 1962 outliniev the nongraded program in detail; and
the formulatIon of a program to eviluat nongraded unit.

With. the opening of the lisearing, :ichuol In September, 1963, the primary
nongraded program wag implemented. Th eeghoutr the year there worc continuous
study, evaluation and revision of the program by the twtnhurs cf the study group
and the teachers involved in the clannroom. Reviniona Caere made in accordance

studied. It was then recommended to the Board of Education by the
adminintrative staff that this primary, nongraded proerwbe implemented in all
Avon elementary schooln in September, 1964. Thin wan likewise approved by the
Board of Education led in September, 1964, all Avon elementary schools were uming
the primary nongraded curriculum.

During the academic year 1964-1965 more stud:ses wore made of the curriculum
in action.

In 19u5 the administration reconrnn to the board of Education that the
nongraded concept be extendel throughout the elementary and junior high school.
The Board approved thia recommendat!ori and authorized $1 four-week reaearch study
for the summer of 1966 charged with extending the nongraded curriculum through the
junior high school. Thin committee was composed of reading and mathematics tethers
from the upper elerentary and junior high school grades. In effect, this- committee
repeated the process of its; predescor, that of determining content, ortezr of
instruction, writing of,curriculum and reference naterial.

In September, 1966, those eleeent4ry students who had been studying the
nongraded primary curriculum continued on the new material. The rest of the
students, those through the junior high school, studied material which would make
placement on the levels of the curriculum possible in September, 1967. Thin was
done in some cases by the teachern going through the new curriculum and working 4

with concepts which the students had missed due to chances in placement of material.
Therefore, in September 1967, all students in the Avon i:chooln, from kindergarten
through junior high school were studying the curriculum contained herein.

In May, 1967, the Board of Education approved the continuation of the non-
graded concept through the senior year of high school. Ldter a curriculum study
comnittee was approved for the summer of 1968 to work on the mathematics
curriculum for thtectenior high school followine the level format. This was done
and was implemented in September, 1968, for the freshman year at Avon High School.
Further implementation in the high school will follow in succeeding yearn. Total
11p1ementation is planned by the 1970-1971 school year.

1P



A COITARISON OY ;jYTTAbLn STRUCTUFW;

GRADED SlCTURE

1. A year bf progro.se in subject matter ueen as rourhly comparable with a child's
year in school.

2. Each aucceaaive year of progrese seen AB ccmparable to each part year or each
year to cult! .

3. A chlld'n progrens neon ns unified: advancing consistently in all arson of
development: probably worLing close to grade level in tout subject arena.

4. Specific bodien of content as appropriate for successive grade levls and
40 labeled: subject matter packaged 'trade-by-grade.

S. Adequacy of progre';s determined by ccrnaring child's actninmenc to coverage
deemed appropriate to the grad,'.

6. Inadequate progreas made up by repeating the work of .a given grade: grade
failure the ultimate penalty for slow progresa.

7. Rapid progrens provided for thorough enrichment: encouragement of horizontal
x;ansion rather than vctical advancement in work: attempt to avoid roving

Ao domain of nest teacher.

8.' !,ather inflexible grade-to-grade movement of pu;:ils, usually at end of year.

NONGRAUL:D STR',:CTURE

1. A year of : +6,0o1 life m:.y 7.,orm much mure or much 1c5a than n year of propress
it. subject matter.

2. Progt:sa seen as irregular.; a child zany progreaq much more rapidly in one
year and quite slowly in Another.

3. A child's progrens seen t.r. not unified: ;IL spurts ahead it. one area of pro-
grev4 and lae.; behind in other,: may be working at three or four levels in MS

GUtsjuCt9.

4. Bodies of content seen-as appropriate.over a wide span of years; learnings
viewed vertically or longitudinally rather than horizontally.

Adequacy of progreas determined by comparing child's attainment to his
ability and both to long-term view of ultimite accomplishment desired.

6. Slow progres:: provided for by permitting longer time to (:o riven blocks of
work: no repetition, but recognition of basic differences in learning rate.

7. Rapid progress provided for, both vertically and horizontally: bright children
encouraged to moVe ahead regardless of the grade level of the work; no fear of
encroaching on work of the next teacher.

8. Flexible pupil movement: pupil may Fl'Aft to another level at almost any
time: some trend toward controlling shifts on a quarter or semester basis.
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1. WHAT IS A :OWJAb1.1) pi!'"'?

It in an administrative plan which rc_meven rlrid grade linen and divide the
curriculum itito leitning leveln.

2. WH7 HAVE: A NO:;(;kitbel) l'It0C.R/111?

The prer-; In de3igned children's growth and learning characteristics ih
mind. iwc.lu:,e each child v.rows and learns at an individual rate, he
pro;;rezis from level to level at his own speed. It in a method of gearing the
irr.'_ruction to the individual child according to his special needs and
abilities. Children vlio learn at a mere rapid rate will be able to prorrenn

tIto.Jill the curriculum. Children who reed a 1,Lger period of time
to coir+14.ce the curriculum t'111 be able to accompli :3h thin without repeating
;In.; f.

3. WhAl LUIS IT ALAN?

The ut "gr:itle is nr lorwer uned, but rather level in u "ed to designate the
r.hild' i lace in ...chool.

4. WhAT LUVLL?

A level is a block of Iearnin(',. Lach level c :ontatnj n :;coup of related

ind

OTaL ;.c \; AL(:NT?

Yea, all ::re, 01 the curriculum are taut;ht.

6, WOLN DOL; .Man t:Arl UNE To A;;OTHr!':

When the akilla and .i;ater,:al of a level have been maatored, the child can move
to the next level. ilia work will he evaluated Ly the teacher through the use
of tent!,, both 0.aadardiv,ed and teacher-made, an wall. as her observations of
the child. It 14 to be expected that a child will have periods of slow and

phy:.icel and mental grcwth. A child nay be above or below the level of
ti=v ether children tho started school at the name time.

7. W(uAT :ILASURL or ACIIILVLHENT WILL BE USED?

The tasting; program for the to,:n of Avon will be used, an well as other
standardised testa selected by the guidance director. Teacher prepared tents

will alt b: given.

8. UQL tht: A,Vot; NONGRADLI) VROGRX: LiVGLVE CHANG'.....; 1N TEACHING METHODS AND.

ILCHN1qUE4?

No, the Avon hongraded Proftram 1' basically an administrative plan which allows

greater flexibility and opportunity for the individual child.



9. WHAT ARE THE FEATURES OF l'H,L AVON NONGRAUED PROGRAM?

a. Each child is an individual with his own rate and pattern of growth and
should be evaluated as such.'

b. Children should be taught at the level at which they are, regardless of
age pr lengel of time that has been spent in school.

h

c: A feeling of'.uccess is essential for normal growth.
/

d. The child progresses from'level to level with a feeling of achievement
.because the 4vels are paced to him..

. (
.

,

l

e: A pupil whowho4 4 achievement approximates his ability has made satisfactory
progress. i,-- ,

f.- A child should not be forced to mark time until some of his peers reach
_his level of academic achievement or maturityvhor'be required to,learn
material beyond his range of ability. .

'''c" . . .
.

. .

.'. A. Nd child should be forced to-repeat material that nerves no useful
learning purpose,.

n
. , . , -

.

.
t.b. Ao failures; no promotiorks. Each child begins in .September at his level

of achieVemeat in June. ,

I. Closer and more frequent,cantact and cooperation between parerits and /-
-,,

: teacher. ,-
i; &

, .

j. Tle program requires greater igter7communication between teachers in
Order to share materials and accurately evquate each child.

-,'
10. HOW DOES A NONGRADLD PROGRAM AFFECT TEE TRANSITION TO ANOTHER SCHOOL IN THE

SYSTEM?

The-nongraded program will make the transition easier for the student. He
will start work in the new school at the level he-left-4ff the previous' June.
Teachers7yill haVe a complete record of his progress.

/

11. WOULD THE NONGRADED PROGRAM CHANGE THE PRESENT DEPARDiENTALIZATION PROGRAM
IN THE UPPER LEVELS?

No The two proams would complement each other. This combination would
result in better organization and make it possible for teachers to become
more effective.,



TiAtugR IWVAVETIEWT IN'ThE AV(I$ NOWGRADED PROGRAM

,

To become an integral part of the teaching staff of the Avon Wongraded Program
..\

one must fully subscribe to the philosophy oh which the program is based.
° ,

1. After due consultation with the teachers. involved,. any pupil may be changed
from one clasroom to another during the school.year upon the discretion,of -

a

the administration.

2. if the physical size of the classroom would adequately accommidate more
children, the.teacher must willingly accept the''children who have progressed

/

to the level taught in that classroom..

An inter-change-of texts, teaching aids, and supplies between teachers is
essential!if,the best advantage is to be made of instructional materials..

r
4. Each teacher must becoMe thoroughly familiar with all' phases of the testing,

evaluation, and record keeping of each child, and must constantly refer to this
material when considering' level placement.

5, Frequent staff consultation At any and all 16eis must be engged in for
the exchange of ideas and the discussion df mutual problems.

6. Each teacher must undertake a hOough and meticulous recording of information
pertinent to the child's progress.

7. Teachers must possess a .thorough understanding of the aims of the program and
her,role as an eduCator in Avon. ;,

8. Teacher involvement, in all areas of the school program,:e.g., P.T.A.
t $

successStudy ,Groups, etc., is essential to the Success of the program.,

9. Cooperation)between eeachiirs as to duty and extra-curricular activities.
impetative.

10. It is-the re.sponsibilitTof.the staff members to keep abreast of research.and,
development of the nongraded concept nationally. Professionallmaterials will
Le provided.

/,

11. Teachers must be willingto adapt to the somewhat less formal structure:
_.

1

12. There must be a willing4S4-om he part of the teacher to Communicate to-the '

parent any aspect of the program.m. ,

.

13. e success of the ptogram.i4 as always,.directly proportional to the quality
;---lof the teaching accomplished by the classroom teacher.
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PIII11)SOPHY OF THE ENGLISH ARTS DEPARTMENT

AVON PUBLIC .SCHOOLS

At the core of the Ic-12 Language Arts program of the Avon Public Schools is,

the language itself -- English. The'curriCulum is designed to teach students

the manner in'which the laituage has deveroped, it. used and may change in all of

its many facets: speaking,. writing, reading, literature and-grammar. All of

'these are inter-related and unified; compositiOn is_ oral as welt as written, the
.

enjoyment-of literature depends On the ability to. read, a knowledge of the

"
structure of English. can strengthen enjoyment of literature and logical develop-

.
.

..
. . s

ment of ideas in composition, the skill and art of oral reading lead to, shared -1-

NI. ,-
, (

-,end Oyments
.

\Y.
f

A96-12 curriculum is 'a sequential presentation Of those skills and concepts

A

to be taught, The materials of language study 7- the specific literature, meualS,

workbooks should, in most cases, be those with Which the teacher, and. the

,cidlcfred are most comfortable,. When school adoption of material is made, it is
1.

because that material'most closely adap0-tosthe sequence:and goals of our own

1

curriculum.

etr
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PREFACE

The English Arts .curriculum assumes speech, literature, composition,

spelling, reading and grammar to be integral units of one discipline:. This

discipline and its elements have been programmed herein according to a skills-
., J,

01'1 ted spiral-of increasing sophistication in order to develop sequentially

the Student's potential in English Arts.

Levels one through eight are designed as predomlhantly oral levelS to

teach fundamental-Ades in..spelling, basic understandings in literatu e And.

readiness skills in reading, oral expression, grammar, and,Composition.

, t

;dth level nine, emphasis upon Written recitation begidi and inereases'accorditig

N
tc the child's ability.

BECAUSE OF THE STRUCTURED NATURE OF TIIIS CURRICULH, IT' IS, A1SOLUTEa'

NECESSARY THAT THE ENGLISH ARTS TEACHER TEACH AND REQUIRE ONLY THOSE SKILLS
1

UIICH 'AvE SPECIFIED FOR EACH LEVEL. MILE ACTIVITIES AND ASSI5NYIENTSMAY VARY

GREATLY, CORRECTION AND EVALUATION .i:IUST BE RESTRICTED' TO .TI LOSE SKILLS TAUGHT"

AT THAT LEVEI/AND PIEVIOUS

Team evaluation by the student's-teach6i and another teacher in the system

is to be employed in arriving at a,decision as'to whether or not to. pass, the

student to another level. The teacher to be consulted will be degignated by the

English Arts Coordinator in,September of each year.

An English-Arts folder is, to be maintained for each cildNin the school

systemi, This folder must contain:
1

(1) The leveltests used by .the teacher to evaluate the student. These

level tests-are to be kept in. the folder and.passed on with that folder to the

succeeding teaCher for his' consideration.
/

(2) All of'the written work of the child for the current year. This

material is to be returned to the student at the.end of the year. However, the

,

Kw

teacher is encouraged to retain any paper whiCh he feels might aid the student's

next teacher to make a careful evaluation of the student.' A note shoUld.accompany

extra papers to explain-their being retained and passed on
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(3). The cumulative reading record (beginning with level thirteen) .which

would list the, required outside reading of one Look per month.,

These folders may be used, for L,Ludent-teacher and/or parent-teaches con-
,

7
r.

ferenceS., 'They are to,be 'kept -4-to-daie at all times and are to accompany the

/

7, student fromievel to level throughout his school program.

I

NOTE!' Alch of the terminology in the, text of the. curriculum 'is of a technical .

nature. It .is not ,,be Lc assumed hat this 'terminology' is to be taught directly
...

,

or, indirectly in the classroom4 . /Instead, only those terms whit} will" aid the.
I , ,

, A

student's ability to 'handle the materi ,a1,, concepts and .skills shodld be introduced

to Om., S _,
,

i

fl

-r

7''
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USE OF ENGLISH ,ARTS CURRICULUM AND LEVEL TESTS
. .

I. Ilse of the curriculum guide.

A. Skills at each level are spetific. )

.
B. At early levels, skills are introduced wily; they. are taught more thoroughly

at. later levels.
.

. . .

. . ,
v

C. .lastery of all skills by all children is not possible.
_,

D. Teachers' must use judgment aboUt:
1. Whith youngsters Should master all\skills. .J ,1

2. Which youngsters should master onlythe most basic skills.;
3. Which youngsters should iple exposed to skills at any given level without.

being forced to master/the,skills completely.,
L. , lAich of the terminology (technical) is for teacher ,use, not for student

mastery. ,

F. Skills'at all levels overlap.
1.., Reading and spelling skills are sifilar at most levels..

.2. Phonemic skills in grammar are'idehtical with those 2h ,reading and
spelling. .

\

\ 3. Nany of the.composition skills -are.. identi01 withthose being' huiiht On

the same level in reading: e.g. the teaching of main ideas, s
. G. ACbook is only. an in-trument for implementing the skills and ton

e curriculum guide; t e text is not the currid4lum.. ti

II, Use Of level tests.

A. The tests are to beuse

V

7

only as diagnostic instrumen s:

'11Il

(-Pence.

pts in

1. To determine a pup l's specific weakness a a,giv n ley*
2. To determine those areas of instructien'w ere teachers mNht,want/need to

restructure instruction.
B. The tests are not to. be used for the purpose of passiiig.ot failing a

.

student.
' 1. Student' move from one level to the next when they have completed :the

work to- the.best;of their ability.
2. Teacher judgment and previous records are of great importance.
Tests,may be given in separate parts, throughout the level, as particular,
skills Or concepts are learfted.-

D. In the early levels (or atolater'levels with the very slow student) tests,.
or parts of tests may very well be given orally and individually,

III.Printiple f English Arts instruction.

A. A curriculum guide is au indicator.
B. Children are individuals and learn differently.
C. The program must remain flexible.
D. All weaknesses-To not have to be eliminated before a student changes level.
E. All skills are re-taught or reinforced at higher levels -- through all

equivalekt grade levels.
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GLOSSARY OP TIM IS

Linguistics The Scientific (logical) approach to the study of language.

Syntax The typical orkr Of. words in,a sentence to convey meaning.

Kernef'sentence The simplest form of, a sentence,

Transformation The change a kernel sentence goes through to become 'more

.
. '.<. specific:

)
.c-,

,
Phoneme A sound unit in a language. Example: Cake has 3 phonemes

/k/s /5/ /k/
I'

. ,- b
-A

H ._ 4

Grapheme The written representation of a sound; maybe a lettex or
another kind of phonetic symbol;. e.g. dakeer /k/ /a/ /k/

., are both graphemic representations of the/same Source.

Letter 'The standard single, graphemic symbol used in n-a language,:
k

r
A

WordS sounding alike but spelled differently or Wi\ th .Homophone

Homograph

different meaniitgS; e.g. red and read.

Words spelled alike but sounding differently aid with
different mrsninhs; e.g. read and read..

Recogni Has some knowledge of, but is not necessarily thoroughly,
acquainted with.

Collects

Phonology

eV

Finds examples of, can'make up examples, makes lists,
.recognizes, etc.

Thepouhd.systemof a given language.

-7,
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GRX
.

Level 1

The teacher should'be aware that the beginning, grammar skills in levels.

1-8 are phonemic skills and are geared for oral presentation as a preparation

for reading and writing. Written symbols will not be necessary except perhaps

, in the teach).ng of intonation patterns.ana punctuation. on level 9,.formal

presentayion of the graphemic symbols that represent the familiar phonemes will

(

begin. These beginning 8 levels should help, the children to understand, collect,

and classify the various Meaningful. sounds they use to communicate with each

,other.

*The skills will be mastered more efficiently.if they are mastered

inductively by the children. Technical and special terns are not to. be pre-
,

sented to the-learners; they are included for the Iconvenience ofthe teacher.

A., Phontimic'Skilis

1. Has a reasonabli degree of adequacy in listening and speaking. including:
,

a. Perceives accurately individual sounds.

b. Distinguishes differences between tvo*imilar,solfinds.

c. Understands' and uses the vocabulary and sentence structurethat will
be encountered in the reader.

2. Recognizes rhyming sounds

a. Distinguishes similar vowel sounds in rhyming'..tords: head, bed,

bread.

U. Distinguishes similar ending consonant sounds in rhyming words:
bad, lad, sad. .

c. Distinguishes different consonant sounds that begin rhyming words:
sit, fit, mitt.

;

3. Has a general concept of sounds in order to be more aware that sounds
are different from letters.

B. lobrphemic Skills (phonology only)

1. Recognizes the inflectional morphemes as havini,meaning, and changing
the structure of words.



t

\

21

a. Plural: regular and irregular.

1. Regular forms: /ez/'(cnurches; /s/ (catS); / z/ (boys);

2. Irregular forms: (1) chvm!?e of vowel sound (tan/men);
(2) null plural (sheep/sheep);

3. Ch4nge of /f/ to /v/ and addition of /z/ (knife/knives);

4. Only if used in class -- addition of,/en/ (ox/oxen)

b. Possessive: /z/ (Jones's); /s/ (Beth's); /z/ (Tom's)

c. Present Tense: fez/ (freezes); /s/ (clicks); /z/ (carries); null
TI.E6, work)

d. Past Tense. ,regular forms /ed/ (counted); /t/ (walked); id/
(smiled); -- irregular Forms begin on level 2, but should be
taught as.theyoccur in the class.

a -

e. /ing/ (havilig) as contrasted with /in/ which is considered
carelossor substandard by many people.

f. Participle: refcr
iciple forms which
occur in class.
Comparatives: In
better; bad/worse.

to past tense phonology; 40 verbs have special part-
begin on level 2 but 1.1lich.should be taught as they

(sweeter); Irregulaf forms: good/better; well/

h. Superlative: /st/ (sweetest) same irregulars as comparative.

2. Recognizes the derivational morphemes as having meaning and changing
the structure of words.

J.

a. Noun-making morphemes:
(quietness);'/m n/man/

L

In (worker); /f 1/ (basketful); In s/
(fireman); /m nt/ (improvement).

,

/en/ (sweeten); Jun/ (unlock); /re/ (retr).

,

c. Adjective-making morphetes: ./1 1/ (beautiful); /e/ (sleepy); /en/
(golden); /les( (Sleepless)

b. Verb-making morphemes:

C. Syntactical Skills (phonology only)
)

1. Recognizes kerntl Sentences

a. We speak in sentences that 'separate thoughts.

b. The general structure of the English sentence; Ni and VP, (noun
phrase and verb phrase) kJ

m

c. The NP structures: proper nouns, personal pronouns, indefinite
pronouns, determiner and noun, effect of plural.

1

.d. Adjectives function a§ NP modifiers.
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e. All'th0 forms of be In the predicate: effect of tense; agreement
with NP; contractions.

f. Verbals:

Verb intransitive

Examples: occur, rain, depart, wait, play

2 Only kind that consist of'verb alone.

Verb transitive

1. Examples: throw, push, nail, like

. 2. Followed by NP: Ht threw the ball.

Verbs like "seem"

1. Examples: seem, look, feel, taste, smell, sound

2. Followedtby adjective :. The cat feels furry.

Verbs like "become"

1. Examples: become, remain

2. Followed by NP or adjective: He became my friend.

Diiddle verbsi,(between intransitive and transitive)

1. Examples: Cost, weigh, total

2. Followed by NP: It costs a dollar.

g. The effect of tense on verbals.

h.- Agreement of subject and,predicate.

2. Recognizing that kernel sentences can be transformed to alter their
meanings.

,a. yes /no question with be, be + In& have + participle.

b. Function of do in other yes/no questions.

c. Negative statementldth be*; contractions.

d.. Function of do in other negatives: contractions.

e. Complex sentences: combining two or more thoughts (John came to
school. John -carried his lunch. John came to school4
carrying his lunch.)'

*be + ing, have + participle



3. Recognizin1.7, iiitonation patterns in Lnglish.

a. Stress

1. Loudiiess with which a syllable in a word or sentence is
pronounced.

Z. 4 degrtcs of stress in Iii;;lish.

b. Pitch

1.. That with which syllables get high or .low.quality.

An En:!lish sentence usually has 3 levels of pitch: high, middle,
low.
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Level 2.

A. Ploncriie

1. Teacher reviews and reinforces skills taught at previous levels.

2. Recognizing the vowel sounds.

/i/ "ick" / i/ "ike"

/e/ "eck" /e/ "eel:"

/a/."ack" "ake"

/u/ "ucl." /7/ "ook"

/o/ "ock" (spook)

/o/ "oke"

/oo/ "our

(Look)

/ou/ "our

/au/ "auk"

/oi/ "oik"

3. Recognizes consonant sounds.

Roberts employs the /k/ sound for
convenience in pronouncing the
various vowel sounds. Other conven-
tions for teaching vowel sounds might
be substituted.

a. Beginning sounds: /b/, Is/, If/, It/, /r1/, /1 /, Ic./, /w/, /r/, /h /,
/g/, /p/, /1/, /d/

b.. hiding sounds: /t/, /k/, /p/

B. ;s'orpheic. skills (phonology only)'

1. teacher reviews and reinforces skills taught at previous levels.
\

2. Collects words that use inflectional morphemes

a. Plural: /s/ after /t/, /k/, /p/

b.. Possessive; same as plural

c. Present' tense: same as plural

d. Past Tense: /ed/ after /t/; /t/ after /k/ and /p/
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Irregulars: go/went

sit/sat

bring / brought

put/put

drive/drove

e. Participles: regular, same as past tense

Irregulars: break/broken drive/driven.

blow/ blown

shale /shaken

eat/eaten

stink/ stunk

fall/fallen

ride/ridden

speak/spoken.

give/given

`steal/stolen

'see /seen

freeze /frozen

bite/bitten

grow/grown

take/taken

sing/sung

tear/torn

choose/chosen

come/come,

throw/thrown

run / run

draw/drawn

any other irregular forms encountered in the class should be taught.

f. ing with words ending in /i/, /k/, /p/.

g. Comparative with more.

1. fbst adjectives expressing comparative with more may alternatively-
express it with /r/.

2. The double comparative is not standayd-English (more angrier.)

iregUlar forms: badly/worse

little/less

comparative added to words ending in /t/, /k/, /p/.



11.

26.

Superlatives with most: same format as comparative: alternate
form /est/

. Collects words that use derivational morphemes.

a. Noun-forMing merphemeS: lent/ (president)
/ash n/ (transportation)

T1

b. Adjective - forming morphemes: /1k/ (poetic)
/ikel/ (magical)

C. Syntactical Skills (phonology only)

1. Teacher reviews and reinforces skills taught at previous levels.

2. Collects kernel sentences.

a. Teacher reviews and reinforces ability to recognize and speak in
sentences.

b. Be + adj. (I an happy.)

Be + NP. (I am a teacher.)

Be + adverbial of place. (She was OPTP.)

c. °Effect of tense on be.

d.. Contractions of be (I'm happy.)

3. Collects transforms.

a. Questions with be.
%

b. Negatives with be: contractions.

c. Negative questions with be: contractions.

d. Effect of tense in transforms: contractions..

4. Intonation patterns: kernel pattern

He saw a cat.

2 /3\ 1
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Level

'A. Phonemic Skills

1. Teacher review and reinforces skills taught at previOus levels with
particular attention to vowel sounds.

2. Recognizes consonant sounds.

a. Beginning sounds /y /, /wh/

b. Ending sounds /d /; /m /, /11/, /th/ (t1)ick)% /th/.(then),./ch/, /sh/

3. Collects rhyming words using vowel and consonant sounds learned.

B. Morphemic Skills (phonology only)

1. Teachers. reviews and reinforces skills taught at previous levels.

2. Collects words,that use,inflectidnal morphemes.

a. Plurals: /s/ after /th /, /ez/ after /sh/ and /chi, /z/ after

/d/, /m/, /n/, /th/

b. PosSessive: same as

c. Present tense :-.same as plural.

d. Past tense:
/th/,' /ch/,

Irregulars:

.
/ed,/ after /d /, /t/ after /th/, /d/ after /m/, /n/,

/sh /.
(

catch/caught dig/dug

win/won teach/taught .

make/wade ride/rode
:think/thought sweeIlswept
strike/struck

Any other irregular forms encountered in the class should be taught.

e. Participles: regular, same forms as past tense.,

Irregulars: rise/risen .

begin/began
sink/sunk
weallworil

weave/woven
know /known
fly/flown
ring/rung

f. /ing/ after /d/,../m/, /n /th/,'/ch/, /sh/

g. Comparatives with more.

1. Most adjectives of 2 syllables and,all of more than 2 use more

instead of /er/

2. Adverbs ending in /10' use more instead of /r/
Comparatives of words ending in /d/, /m/, /n/, /th/, /ch/, /sh/-
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h. Superlatives with most: same format as comparative.

C. Syntactical Skills (phonology only)

1. Reviews and-reinforces skills taught at previous levelS

.2. Collects kernel sentences:

a. Have + participle, preSent.,and past tense (I have eaten., shd had eaten)

b. Be + ing, present and past tense (I dm eating, she was eating)

c. Contractions of have and be (I've eaten, she's eating)

3. Collecting' Transforms

a. Questions with have + part., and

b. Negatives with have+ part., and be + ing.

c. ,Negative questions with these morphemes.

d. Contractions.

4. Recognizes intonation patterns: question pattern.

3

Have you/oaten?
2

/Ar
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Levels 4 and S

A. Phonemic. bills

1. Teacher reviews and -reinforces skills taught at previous levels.

2. Recognizes vowel sounds /1/, /e?, /a7, /G-/, /67.

3. Recognizes consonant sounds

a., Beginning sounds /j/, /k/, /v/, /z/, jbl/ ,/pi/, /f1/; /st/, /br/,
/gr/, tr/, /fr/.

b. Ending sound /r/.

4. Collects rhyming words that use the vowel and consonant sounds taught.

B. Morphemic Skills (phonology-only)

. 1. Teacher reviews and reinforces skills taught at previoUs levels.

Collect's words that use inflectional morphemes:

a. Plural: /z/ after /t/, /i/ /e/, /a/, /67, 6-/.

b. Possessive: same as plural:

c. Present-tense: same aslural.

d. Past tense: /d/ after /r/i./17/ F/, /57/, /62, /67.

e. /ing/ after /r/, /12, /6-/, /57, /117,1(7/.

. f. Participle: ,same as past tense.

g. Comparative and superlative torphetes after /r/, /12,1e-1, /67,

/u/,

C. 'Syntactical Skills (phonology only)

Teacher reviews and reinforces skills:taught at previous levels.

2. Collects kernel sentences.

a. Modals, present and past tense: may/might
can/could

b. Noun phrases

Kill/would
shall /should, must

a

1.. Wing different NP's proper nouns, personal pronouns, indefinite
pronouns, determiner + nouns.

2: Choosing NP's for preciseness and exactness.



3. Collects transforms

a. Questions with modals

b.. Negatives with modals, contractions

c. Negative questions with modals .contractions

d. Object transformation: I -.me, he - him, she - her, we.- us,
they - them.

4. Teacher reviews and reinforces kernel and question intonation patterns.

D. Mechanics

1. Period at low pitch level end of kernel sentence.

2. Question mark at high Pitch level end .of question.
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Level G

A. Phonemic Skills

1. Teacher reviews and reinforces skills taught at previous levels.

2. Recognizes vowel sounds /i/;"./el, /a/, /u/, /o/.;

a. Medial sounds in :one syllable words.

b. Beginning sounds in one,syllable words.

3. Recognizes consonant sounds.

a. Beginning sounds-/kr/, /k1Wsli, /sn/

b. Ending sounds /eks/, /z/, /nk/, /ng/

c. /s/ and /k/ sounds of c: 'Cat,-cent

/g/ and /j/ sounds.of EL: game, gem

4. Collects rhyming words that use the combinations of sounds: (refer to
phonograms listed under word study skills in, reading skill outline)

B. Morphemic Skills (phonology only)

,/i
'1. leacher reviews and reinforces skills taught at previous levels.

2. Collects words that use inflectional morphemes.

a. Plural: /ez/ after /eks/ and /z/; /S/ after /nk/; /z/ after /ng /.

b.' Possessive: same as plural

c. Present tense; same as plural

d. Past tense: /t/ after /eks/ and Ink/; /d/ after /z/ and /ng/

e. /ing/ added after /eks /; /z/; Ink/; /ng/

f. participle: same ag past tense

g. comparative and superlative morphemes after /eks /, /z/, /nk/, /ng/

C. Syntactical Skills (phonology only) .

1. Teacher reviews and'reinforces skills taught at previous levels.

2. CollectS kernel sentences.

a. Agreement of noun phrase and verb phrase.

b. Selection of verb phrases for preciseness and exactness.

ti
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c. Collects transforms.

1. There transformation; contractions. A mouse is in, the cupboard
There's a Mbuse in the cupboard.

2. There with being contractions. A man is waiting-------) There's a
man waiting.

3. Wh questions: who, what, where, how, etc.

4. CoMparative transformation with than

5. Superlative :transformation' withof

6. Passive transformation. She ate the candy -----IrThe candy was.
eaten.

7. Possessive transformation. John has a bicycle; The bicycle is
brokenc-------4 John's bicycle is broken.

8. Recursiveness.

The boy was in the room. The boy was angry. - ---The boy in
the room was angry.

d. Intonation patterns.

1. Patterns for kernel sentences and transforms that are taught.

2. Reassertion transformation.

2 S 2 1 2 1

John has /finished it. JOhni( finished it.
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Levels 7 and 8

A. Phonemic Skills

1. Teacher reviews and reinforces skills'taught at.previous levels.

2. Recognizes vowel sounds.

a. Variant sounds of /a/, and /6"/ before /1/, /17/, and /r/,.

b. Variant,sounds,of /e/, and /J2, /i/ and /i/, /o/, and /6/,
/u/, and AT/ before /r/.

c. Words with the sounds /au /, /ou/, and /oi/.

d. Collects words of one syllable that end in /a7, /57, /i/, /e/, /u/.

3. Recognizes beginning consonant sounds /ski, /sp/, /kw/o /thri, /spr/, /str/,
/skw/.

B. Morphemic skills (phonology only)

1. Teacher reviews and reinforces skills taught in previous levels.

2. Collects ilords that use inflectional morphemes.

a. Plural: /z/ after /1/ and /14/.

b. Possessive: same as plural.

c. Present tense: same as plural

d. Past tense: /d/ afte /1/ and /w/.

e. ing after /1/ and /w/.

f. Participle: same as past tense.

g. Comparative and superlative morphemes after /1/ and /w/.

C. Syntactical Skills (phonology only)

1. Teacher reviews and reinforces skills taught at previous levels.

2. Collects kernel sentences. ,

a.- Choosing NP's for preciseness

b. jChoosing VP's for precisenets

c. Choosing adjectives and adverbs for preciseness and exacthess

5. Collects transforms
0

a. Conjunctions and, or but, so.
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b. Deletion

Mary saw a thrush and Helen saw d thrush; ---4 Nary and Helen
saw a thrush.

John walked to school. John carried his lun9h.-----John
walked to school and carried his lunch.

c: SUbordinating transformation with that.

I knew that they had the mumps.

d. Relative clauses with who, which, that.

e. Subordinating transformations vith since and because.

4. Intonation patterns

a. Patterns with conjunctions.
1 3

3 2 ./(\ 2 1

John\came to school, -but Bill stayed home.

,Jean eat Candy, ookies cream.
2 3 1 3 1 3 -17-

b. Patterns 1.-ith restrictive relative clauses.

John, sits next to me, is all.

3 1 . 2 1

D. Mechanics
3

Commas before conjunctions at low pitch level.

Commas around nonrestrictivefrelative clauses at. low pitch levels, as con-
, trasted with no commas around restrictive relative clauses where pitch is
middle.

. Thebo' who sits to me is tall.
3 3
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Level 9

A. Phonemic Skills

1. Teacher reviewa and reinforces skills. taught at previous level. .

2. Collects words that use the Vowel sounds 4/, /e/, and recognizes the'
various symbols that represent these sounds.

3. Collects words that use-the consonant sounds /p/, t/, /k/ at the
beginning and symbols that represent these sounds.

Collects rhyming words using the sounds above, and recognizes that
rhyme depends on sounds,-not spelling, that words may rhyme even though
they are spelled in different ways.

B. Morphemic Skills

1. Teacher reviews and reinforces skills taught at previous levels.

2. Collects words that utilize the inflectional,morphethes and recognizes
the various symbols that represent these morphemes and how they change
the structure of the' words.

a. plural

b. Present tense: s form after singular subject.

C. Syntactical Skills

1. Teacher reviews and reinforces skills taUght.at previous levels.

2. Recognizes kernel sentences.

a. Two main parts

3. Intonation patterns

Teacher reviews and reinforces skills taught at previous levels.

a. kernel pattern

b. question pattern

D. Mechanics

1. Reviews and reinforces skills taught at previous levels.

a. Period after statement

-.b. Question 'mark

2. Capitalization of first word of sentence
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Level' 10.

A. Phonemic Skills 4

1. Teacher reviews_and reinforces skills taughtat previous' levels.,.

2. Collects words that use the vowel.sounds /a/, /u/
various symbols that represent these sounds.

Collects worOc that use the consonant sounds /b/,
beginning and at the end, and recognizes various
these sounds.

4. Collects rhyming wordsusing .thevounds above.

Morphemic Skills
,
I

, /0/, and recognizes

/g/ at the
symbols that represent

1. Teacher reviews and reinforces skills taught at previous

2. Understands what etymology is.

C. Syntactical Skills

1. Teacher reviews and reinforces skills taught at'previous

2. Recognizes kernel sentences.

a. Det. + as subject.

b. Bein the predicate.

1. present tense form of be.

2. May,with be.

. Intonation patterns

a. ,Reviews and reinforces skills taught at previous levels.

.b. Date and letter evaluation.

2 3 2 3 -,
July 8, 1967

4. 'otechanics

b.

2 1

Dear John

levels.

levels.

t.

a. Comma in dates and after letter .salutation.at low.pitch levels.

Capitalization,

1. First word in salutation.,
,

c. Indentation in body of fetter.

d. Margins.
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A. Phonemic' Skills

37

1. Teacher reviefvs and reinforces' skills taught at previous levels.

2. Collocts,words that use the vowel sounds'41/, /j7, and recognizes the
various symbols that represent theSe sounds.

. Collects words that use the consonant soon s / / '/cii/, /p, and
recognizes the various symbols that retires t these sounds.in

4. Collects rhyming words usingthe sounds above.

B. Morphemic Skills
Y

1. ,Teacijer reviews and reinforces skills taught at rrevious levels.

2. Collects word origins.

C. Syntactical Skills - \

r.
1. Teacher reviews and reinforces shills taught at previous levels,

2. Collects kernel sentences.

a. Proper nouns as sibjectt

b. Verbs

1. all categories (VI, VT, VSi V1), Wid)

. 2. Simple and s forms (/s/, /z/, /z1/)

D. Mechanics fi

1. Teacher reviews and reinforceS skills taught at previous levels.

2. Capitalization

a.' proper nouns

b.' titles before names and initials

c. words in titles

lo;
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Level 12

A. . Phonemic Skills

1. Teacher
/

reviews and reinforces skills taught at previous levels.

2. Collects words taat use the consonant sou ids
beginning at the end,,,,ad recognizes the
represent these sounds.

/r/, /f/, /v/ at the
various symbols that.

3. Collects rhiming words using the sounds above.

B. n:}rphemic

1. Tea Aer revievs and reinforces skills taught

Collects word oriel s.

C. Syntactical Skills

1. Teacher reviews and reinforces skills taught at

at previous levels.,

Collects kernel sentences.

previous levels.

a. Personal pronouns and indefinite pronouns as subjects

b. Adjectives in the predicate

c. After be

d. After seem, look, feel, grow, taste

3. Intonation Patterns
Is

a. Teacher reviews .and reinforces skills taught at previous levels.

b. Exclamation pattern

2 2
V,hat a Oeautiful day!

3

2 /\ 2 1
Pow,cold\it is!

4. Neclianics

a. Teacher reviews and reinforces skills taught at'previous levels.

b. Exclamation point

-c. Capitalization of the word I
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Level

A. Phonemic- skills

1. Teacher reviews and- reinferces skills taught at previous levels.

2. Collects Words that use the vowel sounds /5/, /67, /IT/ and recognizes.
the various symbols that represent these pounds.

3. Collects words that use the consonant sounds /s/- and /z/ and recognizes
the various symbols that represent these sounds:

4. Collects rhyming words that use these sounds above and recognizes that
rhyme depends on sounds not spelling, that words may rhyme even though
they arespelled in different ways.

5. Child understands the term homophone.

B. Morphemic Skills

1. Teacher reviews and reinforces skills taught at previous levels.

2. Collects words that utilize the inflectional morphemes and recognizes
the various symbols that represent. these morphemes and how they change
the structure. of these words.

a. Plural es after x, (y to i, then add es) s after
all others.

b. Possessive personal pronouns.

c. Present tense forms of be contractions. .

d. Past tense form of be.

3. Collects word origins._

C. Syntactical kills

1. Teacher reviews and reinforces shills taught at, previous levels.

2. , Collects kernel sentences.

a. Agreetent of subject with be and verb forms.

b. Agreement of subject with verb forms.

- t. Structure in predicate: N.P.'s and Ad's after be'.

D. Mechanics

1. Teacher reviews and reihforces.

2. -Period after abbreviation.

3. .Commas in heading and closing ofletter.
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Level 14

. Phonemic Skills

1. Teacher reviews and reinforces.

2. Collects words that use the complex vowel sounds in the middle and the
end of words, and recognizes the various sound symbols that represent
these sounds.

3. CollectS words that use the consonant sounds /ski, /r
beginning and at the end of words, and recognizes the
that represent these sounds.

4. Collects rhyming words that use these sounds.

5. Collects homophoAes.

B. orphcrAic Skills

1. TeeCher reviews and reinforces.

/1/ at the
arious symbols

2. Collects words that utilize thednflectional morphemes and recognizes
the various symbols that represent these morphemes and how they change

the structure of words.
'Ai

a. Plural: exceptions that change f to ves.

b. Possessive: Adding 'so singular form of a noun.

c. Present tense: meaning of the present tense as expressing present
tense, repeated action. (Join eats lunch in the cafeteria) and
future tense (John leaves tomorrow).

a. Past tense: regular forms of verbs, irregular forms of see, eat,
drink, speak.

3, Collects word origins.

C. Syntactical Skills

1. Teacher reviews and reinforces.

2. Collects kernel sentences.

. Noun phrases: structure and function

1. Det. + N.; singular and plural.

2. Common and proper nouns, singular and-plural.

3. Object of preposition.

4. Structure in predicate: adverbials of place (adverbs,
prepositional phrases)



41

D. Mechanics.

1. Teacher reviews and reinforces.

2. Apostrophe

a. in contractions

b. to show possession

4

O
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Level' 15

A. Phonemic.Skills

1. Teacher reviews and reinforces.

2. CollectS worts that use the complex vowel sounds /oo/, /au/, /oi/,
/ou/and recognizes. the various symbols that/represent these sounds.

3. Collects words that use the consonant. sounds /m/, /n/ at the beginning
and at the end of words, and recognizes the various symbols that
represent these sounds.

4. Collects rhyming. words that use these sounds.

V

5. Collects homophones.

D. .iorphemic 'Skills /
)

.0
1. Reviews and

/
reinforces.

2. Collects words that utilize the inflectional morphemes and recognizes
the various symbols that represent these morphemes,and how they .

change the structure of words.

a. Plural: irregulars - man, tooth, mouse, foot, goose, house,-woman.

b. Possessives: plural noun plfrases.

c..,Present tense: forms of verbs.

d. Past tense: irregular forms.

3. Collects, word origins.

C. Syntactical -Skills

1. Teacher reviews and reinforces.

2. Collects kernel sentences.

a. Noun phrase: structure and function.

1. personal pronouns as subjects; as objects; as complements;
agreement; possessive.'

2. Indefinite pronouns; agreement; possessive.

b. Structure in predicate: complements, objects of verbs,
prepositional phrases,, adjective adverb.

3. Collects transfoimations..

a. possessive transformations._

ri
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D. hechallics

1. Teacher reviews and reinforces.

2. Quotation narks.

.43
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Level 16

A. Phonemic Skills.

1. Teacher reviews-and:reinforces.

2. Collects words thdt.use the-vowels, /R.

3. Collects words that use-the consonant sounds /th/,,/ng/ at the
beginning :Lad Lt the end of words, and recognizes the vo.rious symbols
tilz.t. represent these sounds.

4. . Collects rayming words that use these sounds.

B. Morphemic Skills

1. Teacher reviews and reinforces.

Cs

2. Collects words that use the inflectional morphemes and recognizes the
various symbols that repreSent these morphemes and how they change
the structure of words. )

a. present tense: °tense and time

b. past tense: tense and time

c.

3. Collects words that use the derivational morphemes, adverb-forming .

morphemes.

4. Collects werd_erigins

Syntactic Skills

1. Teacher reviews and reinforces.

2. Collects kernel sentences.

a. Articles in V. P.'s

b. Peflexive form of personal pronoun

)1i
3.. :lecognizes the meaning of transformation and transform.

4. Collects transforms. Adjectives in N.P.'s.

D. Mechanics

1. Teacher reviews'and reinforces.
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Level li

A. Phonemic Skills

1. Teacher reviews and reinforces.

2. Collects words that use the consonant sounds /w/, /y/, /h/ at the
beginning and at the end of words, d recognizes the various symbols
that represent- these sounds.

3. Collects rhyming words that use hese symbols:

4. Collects homophones.

B. Morphemic skills

1. Teacher reviews and reinforces.

2. Recognizes and builds morpheme strings:

3; Distinguishes between morphemes and syllables.

4. Collects word origins.

G. Syntactic Skills

1. Teacher reviews and reinforces.

2. Collects transforms. -Possessive transformation.

r\

D. Mechanics

1. Teacher reviews and reinforces.
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Level 18

A. Phonemic Skills

1. Teacher reviews and reinforces (

2. Gains ability to distinguish the vowel sound /e/.

a. in one-syllable word.

b. in weakly stressed syllables

c. /0r/, /01/, /en/

3. Recognizes the meaning of stress, and is able to distinguish first,
second, 4nd third stress i17761A

Morphemic Skills

1. Teacher reviews'and reinforces.

2. Collects words that use. the inflectional morphemes.

a. plural: applied in morpheme string

b. possessive: applied in morpheme stringy;

c. present tense: applied in morpheme string

d. past tense:' applied in morpheme string

e. ing

f. participle

3. C011ects words that use the. derivational morphemes.

a. Adjective-forming morpheme ful

b. Verb - making morpheme en

c. Adjective-making morpheme en

d. Noun-forming morpheme er

e. Adjective- forming morpheme er

Collecting. word origins.

C. :yntactic Skills

1. Teacher reviews and reinforces.

!S.
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2. Collects transforms.

a. Comparative transformations

b`., Negative transformations

D. Mechanics

1. Teacher reviews and reinforces.

2. Recognizes apostrophe in contraction will not = won't
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Level 19

A. Phonemic Skills

1. Teacher reviews and reinforces.

2. Collects words using vowel sounds / (schwa)

a. weakly stressed syllable /er40 /en/, /em/, /ed/, /et/

3. Reviews and reinforces stress.

B. Morphemic Skills{

I. Reviews and reinforces with particular atten ion to modals* have, be
and verbs.

2. Collects derivational morphethes er-1 and er-2
en-1 and en-2
-let

3. Collects word origins.

C. Syntootic Skills

1. Reviews and reinforces.

2. Collects kernel sentences.

a. collects noun phrases and verb phrases

1. Structures and functions: meanings and application of terms

2. kinds of determiners

\3. kinds of common nouns

4. plural and possessive morpheMes in the morpheme string

b. collects verb phrases

1. structures and functions

2. the tense morpheme in the morpheme string

3. expands predicate with be + ing

4. expansion of predicate with have + part.

5. expansion o predicate with modals

c. Collects noun phrases.

3. 'Collects transformations

D. Nechanics

Qilotationmarks within othex:' quotation marks.
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Level 20

A. Phonemic Skills

1. Teacher reviews and reinforces.

2. Collects hombphones.

B. Mbrphemic Skills

- 1. Reviews and reinforces.

2. Collects Uerivational morphemes.

a. ly-1 and ly-2

b. ful

3. Collects word origins.

C. Syntactic Skills

1. Reviews and reinforces.

2. Collects kerriel sentences.

a. collects noun phrases

1. the complement function

2. the object function

b. affirmative request

c. the four .kindsof sentences

.3. Collects transferms: morpheme strings.

a. Negative with be + ing, have + part., modals and do with a verb

1)1. Yes/no questions with be + ing, have + part. , modals and do with
a verb.

c.. Where questions.

d.. When questions.

e. flow questions.
a
f. What or who/whom questions.

D. Mechanics

1. Teacher reviews punctuation for four kinds of sentences.



50

Level 21

A. Phonemic Skills

1. Teacher reviews and reinforces.

2. Contrast in stress in nouns and verbs:

B. !oorphemic Skills

Teacher reviews and reinforces.

2. Collects derivational morphemes

a. able

b. era

c. once

d. ion

3. Collects word origins.

C. Syntactic Skills

Teacher reviews and reinforces.

.2. Collects transforfns: morpheme string
,

a. compounding verb phrases, adjectives, adverbials, noun phrases.
cp , ,

b. recursive transforeticn , .

c. recognizes the meaning of recursives and the concept: There is .

no limit to the possible length-or number of. English sentences
generated by just a handful of grammatical rules (Roberts-6, p. 171)

. relative clauses

1. recognizes the meaning of clauses.

2. recursiveness of relative clauses.

3. restrictive and non-restrictive clauses.

4. relative. pronouns substituting for objects.

5. who/whom in relative clauses.

6'. expanded N.P7's
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D. Intonation Patterns

1. Review levels 7 and 8.

E. \Mechanics

1. commas in compounding.

2. commas around non-restrictive relative clauses.
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Level 22

I. Noun Phrases

A. Four typeS

1. Proper noun

2. 'Determiner and noun

a. Kinds of determiners - definite and non-definite articles

b. Kinds of common nouns count and non-count nouns

3. Personal Pronouns

4. Indefinite Pronouns

B. Noun Inflectional Morphemes

1. Definition of morphemes

2. Kinds of noun inflectional morphemes

a. possessiv,e morpheme

b. plural morpheme
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Level 23

The Verb Phrase --

I. Auxiliary 7 the verb inflectional morphemes

A.-, tense

1. pat

2. present

B. Optional Auxiliaries

1. Be + ing

2. modals

3. have + participle

II. Verbal-,

A. transitive + noun phrase

B. intransitive

1. + adverb of manner

2. + adverb of place

3. + adverb

III. Forms of Be + Complements

A. Be + noun phrase

B. Be + adverb of place

C. Be + adjective
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Level 24

I. Transformations

A. Passive

B. Relative clause

1. relative pronoun'S

2. kernel sentence noun phrase + relative_ clause complex sentence

C. terbial modifier

D. Noun modifier

E. Possessive

II. Derivational morphemes

A. -mice
B. -able
C. -ant
D. -ative
E. .-cy

F. -en
G. -ence
H. -ent
I. ex-
J. -ful
K. -hood
L. -less

-ly
N. -ment
0. un-
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I. Transforms'

A. Compounding

1. Conjunctions

a. coordinating: and, but, or

b. other connectors: for, so, yet, also, nor

c. correlative conjunctions: both. . . .and, either. . . .or,

not only. . . .but alsO.

2. Conjuncts - elements, in a compound structure joined by a conjunction

a. nouns

b. adjectives

c. adverbs

d. sentences

e. three or more of the above

3. Punctuation of compound sentences

a. a comma is usually used before a conjunction if the conjuncts
are sentences..

b. a semi-colon i5 ordinarily used when the two sentences conjuncts
are long or contain commas, or if the conjunction is eliminated.

B. Relative clause

1. flechanics of: Insert\+ matrix result

2. .Deletion: delete relative-TT:nouns + tense + be

3. Compounding

4. Nonrestrictive

5. Nonrestrictive deletion

o. Clauses as sentence modifiers

II. Derivational orphemes

A. Prefixes

1. de
2. ex
3. pre
4. re
5. sub
6. un
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u. Suffixes

1. able.

2. al
3: ate
4. ation
5. cy
6. en
7. once`

8. ent
9. er

10. ess
11. ful
12. fy
13. ing,
14. ion
15. isle

16. ism
17. 1st
18. ity
19. ive.
20. ize
21. less
22. let
23. lint;

24. ly
25. ment
26. ness
27. ular
28.



57

Level 26

I. History of the English Language

A. Language of World

D. Language Familiar

C. Indo - European Language

Germanic Language

E. English beginnings in England

II. Understands the history of English and its relationship to the structure of
English today

A. Old English

B. Prefixes fraM Old English

C. Derivational morphemes from Latin

D. Foreign words borrowed by Old English

E. the Scandinavians

F. Two characteristics of Germanic consonant shift and stress shift

G. State of England 4.11 1606

H. Middle English

I. France in Middle English

J. From Middle to Modern English y

K. Latin words borrowed by early modern English

L. The 16th Century dispute about Latin borrowing

Features of Early Modern English

N. Present-tense forms of early modern English

O. Schwa in. Early Modern English
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SPELLING

Level 1

A. Recognizes all initial consonants and their sounds, with emphasis on those
consonants used in a particular reading series.

B. Reinforcement of initial conseniint sounds through (1) supplementary words
common to children, i2) matching pictures with their initial consonant
sounds, (3) games devised to promote individual participation, (Ex. use
of flannolboard, etc'.), (4) exercises involving listening and following
directions to specify particular. consonants.

C. Mastery of letter symbols of the alphabet in their proper sequence..

D. Ability to form the letter symbols of the.alphabet.

7
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Level 2

A. General Skills

1. Reviews nd reinforces initial consonant sounds.

2. Introduces concept of last consonant sounds and practices listening for
these 'sounds and recognizes when they are and are not alike.

3. Recognizes capital letters and small letters at the beginning of words.

4. Distinguishes between singular and plural forms o£ simple nouns.

S. Recognizes rhyming words and substituting of initial consonant to form
simple "rhyming word" families..



60

Level 3

A. Recognizes consonant clusters th, wh, sh, at the beginning of words,
(Not changing role of h)

B. Recognizes differences in sound of w and wh at beginning of words.
(Ex. win, when)

. Recognizes initial sound and final sound o
in some words).

Recognizes 1 as a beginning sound in words. (Ex. lamb, limb, ladder)

E. Recognizes ending consonant clusters nd and nt by listening and also
observing printed words.

F. Recognizes. that 11, dd, and ss stand for final sounds. (Ex. will, dress,
add).

G. Recognizes singular and plurdl forms of simple nouns.

H. Recognizes singular possessive formed by adding s.

f s in words. (S sounds like



Levels 4 and 5

A. Recognizes the sound of r in a two- or three-letter consonant cluster which
makes one sound. (Ex stra. fht

P strike, spring, three, from).

B. Gains ability to hear and spell words ending in r preceded by different
vowels.

C. Recognizes.the sound of 1 in a two- or three-letter initial consonant
cluster to make one souriU. (Ex. bl pl, fl, sl, gl, -- blow, play, fly,
slap, glass).

D. Recognizes that the final consonant. clusters ct, ft, lt, 21, lf, lk, 12,
mks, sk, sp., usually come e-together to produce one sour07

E. Recognizes the three- letter ending consonant cluster tch, and the two-letter
ending consonant clusters sh and ch.

F. Gains ability to hear and spell the consonant cluster st in the initial and
final positions of words.

G. Listens for, hears, and represents by letter the phonemes thus far taught,
and identifying the phoneme as the initial, medial, or final sound.' (Begin
using the term "phoneme" in place of "sound".)

H. Recognizes that the symbols a, e, i, o, u are vowels.

I. Masters long vowel sounds.

J. Gains ability to form a compound word by putting two familiar words together
resulting in a new. word with a:different yet logical meaning.

K. Recognizes the initial hard c sound (like k) in words and represents
sound by correct symbol.

L. Recognizes cu as the sound of kw, in words such as queen, quarter, quilt.
(Ex., Quentin Quimby said "Quit your quarreling and be quiet.".

M. Recognizes that vowels have more than one sound..

N. Introduces short vowel sounds at initial and medial positions in the word.

0. Forms simple words by Writing in sequence the letters students have learned
to stand for particular sounds.

P. Places words in,simple sentences through use of context clues. Notes
capital letter on first word of sentence.

DICTIONARY SKILLS

Recognizes that the picture dictionary helps:to understandthe meaning of
words through the use of pictures.
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Level 6

A. 'General skills
t

1. Teacher reviews and reinforces initial consonant sounds.

2. Gafns ability to recognize and spell days of the week and months of
the year. Also to spell abbreViations,

3. Perceives double consonants in ending and.medial positions.

4. Teacher reinforces and expands word list using two letter initial
consonant clusters ch, cr, cl, sl, sn, sh, a,5 sc, 911., th.

5. Practices hearing. and. identifying correct short vowel sounds in words.
(ex. sit, seti sat)

6. Perceives that in vowel digraphs ee, ai, ay, oa, ea, the first vowel
is long and the second vowel is silent. (Short ea is treated
separately.)

.

7. Gains ability to form rhyming words using phono-grams learned in
reading. (ex. ame, ear, ich, ound, ust.)

8. Perceives that a contraction is a shorter way of writing two words.
(ex. I will = I'll)

a. Has ability to form contractions.

b. has ability to recognize words Which make up contraction.

'(Point out difference between comma and apostrophe as to position
with respect to line.)

9. Gains ability to form plurals of words ending in ss, ch, tch, sh, and
x by addino es.

10. Alphabetizes words by second and th_rd letters when initial letter'is
the same, using both capital and Small letters.

11. Perceives that long a sound can be represented in words by a, ai, ay,
and

12. Gains ability to form sentences by putting a given set of words in the
correct seqUence.

4
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Levels 7 and 8

A. Understands long i sound in words ending in ie and L. (ex. ie - pie;
y - cry)

B. Understands long i sound. in the phonogram ight. Note. the silent letters gh.

C.. Understands the different sounds of ce and se at the end 'of words. (ex.
fence - s sound; these - z sound.)

D. Understands that there are different ways to spell the short vowel sounds.
(ex.. love - short u; bread - short e; friend -7. short e; some - short u;
touch - short u.)

Recognizes the similar short sounds oo aCreptesented by: ou (would),
u,(push), o (wolf). -/

cj
F. Understands that in forndpg the plurals of words ending in f, the f is

changed to.ve before adding s. t(half words, ending in y change
the y to ie-Uefore adding s. (fly -

G. Recognizes that certain words have irregular plurals. (ex. man - men;,
goose geese).

H. Spells number words. twenty -one through one hundred. (If student can be .

taught to form the compound numbers fromtwenty-one through thirty, he
should have no diffiCulty.

A. General Skills

1. Reinforces and expands word list using.three-letter initial
clusters thr, spr, str, squ, scr.

2. Understands"the principle that when there are. two vowels in
of which is a final e, the first vowel is long and_ the e iS

consonant

a word, one
silent.

3. Understands-that the final e in a word is usually silent.

4. Recognizes the letter y as a consonant sound alt the beginning of a word
(yellow) and as a vowel: sound at the end of a word. (pretty)

S. Recognize
(Lx. shoo

6. Recognizes,
clown,.so

the similar sound in the vowel digraphs oe, co, ou, uc, ui.
oou, soup, blue, suit.

diphthongs ow and ou as they sound in words. /ou/ (ex.
und)

7. ReCognizes that r following any vowel gives that vowel a special. sound.

8. Recognizes skills in adding iii to words.

a. adding ing to root words (ask - asking)

b. adding ilato words ending in e by dropping the e before ing.

(write - writing)
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9. Recognizes that words.may .sound the same but differ in spelling and
meaning.' (ex, road, rode; Xew, blue) Term .homophones,

DICTIONARY SKILLS

1. Understands the word glossary as a section in the back of a book where
technical,terms used In the book are defined. (ex. Social Studies,

Scince, etc.)

2. Teacher introduces the dictionary as aseparate book in which words of
many kinds can be found.
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Level. 9

A. Reinforcesproofreading skills in connection with composition strand of
L. A.

B. Reviews and reinforces the phoneme-grap eme correspondences of short vowel
sounds and consonant sounds taught ii p evious levels.

C. Reviews and reinforces homophones as words pronounced alike regardless of
spelling. (ex. bare, bear; .Bair, hare)

D. Iktroduces homographs as words that are spelled alike regardless of pronun-
cilition. -(ex. lead (V), lead, (n) .,)

Note: the terms verb and noun should be clarified to help students under-
homo7gTail.

E. Understands that the symbol)/ / is used to signify a phoneme. (Os. vowel
sound in paid is /a/, but the spelling of /a/ is ai.)

.F. Reviews and reinforces n and oo diphthongs. (ex. long a = /u/;, short o0
= /u!

G. Understands that /a/ sound can be spelled ei as in eight or eighteen and
ai as in straight.

H. Understands that /e/ sound can be spelled ie as in chief, thief, etc.

. I. Reviews /oi/ sound as spelled of or oy. Lx. choice, enja.

J. Understands that verbs can be changed to mean something already done. Some
are formed by adding ed; others are irregular. Ex. blow, blew, call, called.

K. Review'nnd reinforce forming plurals (including_ all situations)

L. Reinforces understanding that In following a vowel gives that vowel a special
sound. Lx. ur = hurry; er = herd; it = bird; ear = heard; or = word.

M.. Understands /r/ sound in combinations or as in storm, fork; ar. combinations
as in quart, warm.

N. Understands /ar/ sound as represented by ear in wear; air in hair; eir in
their; are in care; ore in there.

DICTIONARY SKILLS

ll Understands that. antonyms are words that mean the opposite. Lx. night
- day.

2. Understands that synonyms are Words that mean the same.. Lx. big - large.

3. initiates thought provoking question: "Where does a word come from?"

c,4*-
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Level 10

A. Understands that the /o/ sound can he spelled aw as in saw; al as in hall or
talk; augh as in daughter; and ough as in ought or cough.

Understands that the suffixer is an unaccented syllable added to root words.
(Addingerchanges a word into its comparative form. Ex. long,. longer.)

C. Understands that the suffix Cr added to a verb can 'mean "someone who does."
Ex. If you play baseball, you are a baseball player.

D. Understands that the suffix en changes the meaning of words. Ex. dark,
:darken.

E, Understands the sound /ar/ in words such as carpet, party, are..

F. Recognizes that a rebus (re bus) is a puzzle in which pictures stand for
words or syllables.

Understands that the three most common spellings of /f/ are f,
/f/ is also spUled ,.-11 as in cough, laugh, rough, and graph.

DICTIONARY SKILLS

1. Students shouid not confuse
represent in the dictionary

ph, and ff;

names of letters with the sounds they
pronunciation. Ex. /k/ in cart.

4. Practice in finding words by

3. Understanding of "key" words
each sound-symbol represents

Ns.

using guide Words.

to identify particular sounds that
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A. Understands that.. the spelling of /j/ is j. When /j/ is preceded by /n/ or
/r/ or a long vowel sound, it is spelled TO. (ex. ci ge, large). When
/j/ is preceded by a short vowel sound it is spelled dg . (ex. edge, bridge)

B. Reinforce the spellings of /s/ in "words represented by (soil);, c (circus)
a

cc (space); sw (answer, sword); sc (science, scissors)

C. Teacher reviews and reinforces compound words, remembering that each short
word of a compound word is a syllable, but that some short words may have_
more than one syllable. (ex. any-body)

D. Understands that compound words may have a suffix added as pen + man + ship.
The word ship may be the- second part of a compound word as hardship.

.E. Understands that the suffix eel represents /t/ when added to _a verb ending
in one of the following consonant phonemes: /p/, /k/,jch/, /f/, /th/,
/s/, or /sh/. -ed is a syllable when added to verbs ending in /t/ or /d/.

F. -Understands that the 'lumber of vowel sounds in a word governs the number of
syllables in a word. (ex. po to to)

G. Understands that a single letter consonant phoneme preceded by a short vowel is
doubled before adding er or i2E. (ex; shop, shopping; shop, shopper)

Understands that a at the beginning of many words forms a separate syllable.
(ex. a lone, a bo7e) which is unaccented.

-I. Understands that the uhaccented'syllable /o/ that ends many common words is
usually spelled le. (Exceptions: pupil, model, shovel)

J. Teacher reviews and reinforces'(') as the apostrophe and its use in forming
contractions.

K. Recognize'it's as .a contraction for it is and not to be confused with the,
possessive TaTii its.

DICTIONARY SKILLS

1. Understands that certain roots of words (borrowed from Greek, etc.)(
have` meanings themselves which help us in defining the worth- Ex.

teleMeans far away; phone means sound.

2. Understands the schwa; /a/ sound usually heard in unaccented syllables
and how this symbol is used in the dictionary to take the place of any
unaccented -vowel sound.

3. Understands that (') as a primary accent mark to show the syllable which
is pronounced with the most force. Ex. a mong

4. Understands the meaning of synonyms and antonyms and their many uses.



68

Level 12

A. Perceives that abbreviations are shorter ways of writing words and always
end With a period. Ex. Mrs. is an abbreviation and also a title.

B. Preceives abbreviations A.fq. and P.M.; U.S.A.; W.S.

C. Continues syllabication with employment of longer words; use of primary
accent. mark.(')

D. , Perceives the spelling of names of holidays and reviews months of the year;
spelling of United States; United States of America.

-- E. Practices finding Homophones (words alike in sound but different in spelling
and.meaning).

F. Recognizes that prefixes may change the meaning of the word. Ex. re = again
reload = load again.

NOTE: the word prefix comes fiom Latin meaning to fix before.

G. Perceives. -the use of apostrci)he in spelling of possessives. Ability to form
possessives.

H. Perceives the spelling of present and past tenses of verbs. Ex. play,

. plays, played.

DICTIONARY SKILLS

A. Practices use of dictionary to find pronunciation, meaning of words, and
syllables. (Note ability of students to turn to approximate section of

/dictionary where word will be found.)

(2) g h

(4) s z

i.e. (1) a £
(3) m r

B. Becomes proficient in use of Guide WordS in finding a word quickly.

C. Comprehends pronunciation Key in front/of dictionary as wide to pronunciation
of words written phonetically.

-1
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Level 13

A. Ability to distinguish syllables in polysyllabic words.

B. Practices spelling and writing words that contain consonant clusters.
(ex. nk in chunk; nd as in blond)

C. Recognizes the two main ways in which words are built:

1. Compounding - combining two words.

2. Affixation - adding prefixes and/or suffixes to root words to form words
whose meanings are altered or different from the root word.

D. Ability to Spell words with vowel digraphs.

E. Recognizes that sounds or syllables added to nouns to make them plural are
inflectional suffixes. (ex. sheet, sheets)

F. Teacher reviews and reinforces long vowel sounds spelled by different letter
combinations. (ex. ough, doughnut; ow, elbow)

G. Practice in pronouncing two-syllable words in order to distinguish between
stressed and unstressed syllables.

H. Practice in writing the vowel sound spelling in foot /fut/ sometimes spelled
oo, ou, u; and /mun/ sometimes spelled oo, o, ue, oe, ou.

I. Practice in spelling words with suffix hood which,when added to certain nouns,
forms a noun with another meaning. (ex. girl + hoed = girlhood)

J. Teacher reviews and reinforces vowel sounds before /r/.

K. Teacher reviews and reinforcesvowel soundsin saw and ball.

L. Teacher reviews and reinforces spelling present and past tenses of verbs.

N. Proficiency in spelling words using suffixes - ish, ment, ess, ward, an,
ern, ese.

DICTIONARY SKILLS

Uses dictionary to reinforce spelling and meaning. Uses dictionary to collect
spelling words using prefixes con, dis,ion, in, ex, de.
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Level 14

A. Ability to divide polysyllabic words containing double,/Consonants
(Ex. ac ci dent)

B. Understands that al, el, il, le, at the end of wordS still represent a
vowel sound even though its pronunciation is weak.;

C. Understands that en, on, at the end of words form a weak vowel sound.
'(ex. garden, pardon)

D. Ability to form adjectives from verbs by adding the suffix able.

E. Perceives that the consonants s and w may be silent in some words.
(Ex. island, wrist)

F. Teacher reviews and reinforces that the consonant cluster /kwi is usually
spellecl /qu /. Include the consonant cluster /skw/ or /sciu/.

/,

G. Perceives that the spelling of a as in squad, squash is_the-Saffe vowel sound
/o/ as in the word odd. This sound is always-spelled a when following the
consonant cluster /skw/.

H. Perceives the different spellings of /z/; z representing s representing
/z/, z written twice representing /z /P, and ze or se representing /z/.

.I. Differentiates between assimilation and prefixes.

J. Perceives that ly and y are adverbial suffixes, cloud, cloudy, and that ful
is an adjectivial suffix, play, playful.

.K. Perceives that in some words l_Ly is added without changing root word (normal,
normally), in several words tE final Lis changed to i before adding 1L.
(merry, merrily).

L. Perceives that n words ending in e, the e, is dropped before adding y.
(Ex. flake, flaky)

M. Enlargement of list of words that can be abbreviated including common units
of measurement and time.

DICTIONARY SKILLS

PraCtice in locating words in dictionary and noting specific information about
individual words.

Perceives different meanings for one particular word and choosing the proper
word to convey meaning in a situation.
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Level 15

A. Child recognizes that a secondary accent is used in some syllables or words to
emphasize that the syllable is pronounced with a little stress. (Ex. math e
mat ics) First accent is secondary, second is primary.

B. Understands that nouns are usually accented on the first syllable and verbs on
the second syllable.

Ex. Jack. gave a report on the sale of produce.
Nary will produce the figures tomorrow.

C. Teacher reviews and reinforces the forming of plurals by adding s, es, ies.
. Understands that some words remain the game for the singular and plural.

(Ex. sheep - sheep; deer - deer)

D. Teacher reviews and reinforces contractions and. possessives, noting the purpose
ofthe apostrophe in each. .

E. Perceives the position of the apOstrOPhe in plural possessives.

F. Recognizes that the consonant phoneme /sh/ can be used as a noun-forming suffix
"tion" (Ex. act - action)

G. Perceives that a short vowel sound does not usually, end a syllable.

H. Recognizes that when the suffix tion is added to words ending in t, the t is
usually dropped before adding the suffix.

I. Expands vocabulary of homophones and acquires proficiency in their use. .

DICTIONARY SKILLS

Recognizes the dictionary as a source of locating synonyms and antonyms of new
words.

Introduction of word derive (meaning to come from a source, originate) and
development to generalization that derivation of words means "where a word
or words originated." (Ex. words such as wigwam, moose, tepee, etc., came
to us from the Indian)
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Level lo'

A. Understands the formation and spelling of adverbs by adding to words
such as fierce (fiercely) smooth (smoothly), etc.

B. Understands that the sound /sh/ is spelled many ways - --

ti - fiction; ci - social; ch - machine; ce ocean; sh bashful;

ci - appreciate.

-C. Teacher reinforces the concept that roots of words are keys to their meanings.
(Ex. tract - ,attract, retract, traction, tractor, extract, distract)

D. Expand's antonym word list: destroy - build
minus - plus
cruel - kind
frown - smile
sorrow - joy
,sorry glad
tame - wild
seldom - often
private public

E. Understands that prefixes in and dis form antonyms.of certain root words.

Ex. complete - incomplete possess - dispossess

F. Teacher reinforces most common ways 'of making nouns plural and perceiving.
unusual noun plural forms.

Ex. trousers, dues, pliers, slacks, etc.

G. Teacher reinforces vowel sounds before In in initial, medial and ending posi-
tions.

Ex. orphan, alarm, copper

H. Perceives use and meaning of prefixes anti,. be, con, ex, intro, non, per, pro,
sub, trans, and un,

I., Teacher reinforces and expands list of homophones.

J. Understands unstressed syllables in words as compaed with those stressed.

K. 'Uses S. R. A. spelling word power lab IIb.

DICTIONARY SKILLS'

Understands that many one - syllable American- English words are homophones (over
500) and that mist of them are spelled alike except for the long vowel sound.

Ex. team teem; pray - prey.

Understands that diCtionaries may give more than one pronunciation for a word
but only one spelling is acceptable for a word. Understands that words such

as gas and 'van are called forms of longer words.-.
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Level 17

A. Perceives the formation of new words by addition of certain prefixes and suf-
fixes to roots.

Ex. prefix root suffix

. dis honest
dis honor able

hour ly

B. Perceives that some American - English. words are blends of tiro words puttogether.

Ex. motel = motor + hotel /

smog = smoke + fog
twirl = twist + whirl
flurry = flutter + hurry

C. Perceives that synonyms usually have only one meaning in common even though
each word has more than one meaning of its own.

D. Expands list of words that can be abbreviated to include proper names;

Goveraent = Govt.
Ger'ral = Gen.
Senior = Sr.
Volume = vol.
Building = Bldg.
Post Office P. 0.
Department = Dept.
Avenue = Ave.

E. Perceives unusual spelling with vowel In sound.

Ex. acre, sergeant, colonel, iron.

F. Perceives use and meaning of suffixes: able, ation, cion, er, eth, ful, ible,
ion, isle, ist, less, ly.

G. Perceives homographs (words spelled the same, but prohounced differently)

Ex. produce (v); produce (n)
present (v); present (n)

Notes effect of shifting accent.

H. Continues use of SPA. Spelling Word Power Lab IIb

DICTIONARY SKILLS

Recognizes dictionary as a reference for words we may wish to use as well as

those we want to spell...

Redognizes words in dictionary as indicated to be nouns, verbs, adjectives,
etc. (note: this may depend-on the particular dictionary used at this level.)
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Le el 18

A. Reinforces: ability to form word families from roots of words by adding prefixes
and suffixes.

B. Reinforces-spelling power through use of pronunciation spellings.

E. /ak/ = ache; /yot/ = yatch

C. Perceives meaning and use of suffixes ment, ness, or, our, sion, ssion, teen,
th, tion, ty, ure, y.

. .

D. Reinforces and practices syllabication of longer words, marking primary and
secondary accents.

Ex. syl lab i ca tion

E. ContinueS-reinforcement through use of SRA word power lab IIb.

DICTIONARY SKILLS

Uses dictionary as source of information for a. particular word. Perceives the
many different kinds of information given for each word spelling; pronun-
ciation, derivation, part..of speech, meaning and/or meanings, etc: Perceives
that we have borrowed many words from other languages and have retained their
spellings. Ex. bouguet, croquet, bureau, cello, choir, etc. Has deeper under-
standing that words we use are borrowed from many sources. Lx. patio -
Spanish - meaning a space; macaroni - Italian - a kind of food; waltz -
German - meaning to roll; banjo - African - a musical instrument; astronaut -
Greek - astro-tar - naut-sailor.

WS,
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Level 19

A. Teacher, reinforces homophones, antonyms and synonyms.
that root "nym" means name; "home" means, same.)

B. Understands that in words ending with a final /k/, if
the /k/ is spelled c.

C. Understands that when the./kt/ sound represents a suffix, it it spelled ed.

(Call attention to fact

the syllable is accented

1. Ivhen ed is added to a verb ending in /k/, it is pronounced /t/4 Ex.

iick6T7

2. When ed is added to a verb ending in /kt/, it is.pronounced /d/.
Ex. contradict - contradicted.

D. Recognizes the spellings ofli/; y (hymn), ei (counterfeit), ui (build),
o (woman), e (pretty), ee (been), 3 (fin).

E. Reinforces and enlarges list of suffixes: ize, ity, less, ly, ous.

F. Understands that in words where the accent falls on the second syllable,
after the suffix has been added, the In is spelled rr.

Ex. occur = oc cur rence

G. Understands that when the suffix ly is added to words ending in ic, ly is
usually changed to ally.

H. Teacher reinforces skills through/SRA Spelling Word Power Lab IIb.

DICTIONARY SKILLS

lick

Understands that the two guide words on a page indicate the first and last
words on the page.

Understands that' hen a word with double consonants is divided into syllables,
the double consonants are usually separated.
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Level ',C)

01

A. Teacher reinforces the different spellings of /o/. /o/ following /w/ usually
spelled a (water). /o/ before /1/ usually spelled a (always). /o/ beginning
a word usually spelled au (author)." /o/ ending a word is usually aw (draw).

. B. Uses correctly words with er or ie; ie in words usually has the sruad-spelling
/e/. ei = /a/ Ex. chief, veil.

C. Understands the difference between ful and full.

Ex. two cups full of water; two cupfuls of water.

D. Understands that certain given prefixes may have various meanings when com-
bined with different roots.

E. Recognizes and understands the prefixes: pre, de, re, tele, as, in, ad, sub.

'F. Teacher reviews and reinforces various spellings of /sh/.: ti (action), ci
(racial), si (mansion), sc (conscience)", s (surq), sch (schwa), chsi (fuchsia),
ch (chevron), sh (marsh), the (cache).

G. Undentands the use of a hyphen-to tie words together to help clarify their
meEaing.

.

Ex. The man-eating tiger was hungry.

H. Understands that in a "closed syllable" the vowel sou.id is

syllable accented.

1. Understands an "op n syllable" as one that ends with a
usually long iri,an accented syllable

short and the

vowel which is

DICTIONARY SKILLS

TeaCher reinforces "sound spelling" or phonetic spelling of words to help in

pronunciation. Understands the four basic uses of a dictionary
spelling, pronunciation, history, and definitions of words. Enrichment of word

derivations from other-countries.
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Level 21

A. Distinguishes between the correct usage of the suffixes -ence and -ante.

B. Teacher reinforces the assimilation and prefixes, noting that sometimes
doubled consonants following a vowel at the beginning of a word might suggest
an assimilation prefix.(Optional)

C. Teacher reinforces the schwa sound, noting its occurrence in unaccented syl'
Tables.

D. Understands the correct usage of. the 'suffixes able and ible. When the root
cannot stand alone ible is usually used (impoTigle); qieiT the root can
standalone-the suffix is usually -able. (agreeable) .

E. Understands that when the /s/ is followed by the /f/ in a word, the /f/ is
usually spelled ph. Ex. sphere.

F. . Comprehends the correct usage of homophones: to, too, two, there, their,
they're.

G. Teacher reviews and reinforces forming plurals, noting that usually when the
plutal suffix 'es' is added to a word, it becomes a syllable.

H. Reinforces homographs, emphasizing the fact that they cannot be pronounced
until their meaning is known.

DICTIONARY SKILLS

Is aware that words usually have more than one meaning and that only the con-
text determines the exact meaning of a word.

Ex."counsel (n) advice
counsel (v) advise

counselor - someone who give advice
councilor - member of a council

Recognizes the schwa before /n/ as the syllabic /°n/. Teacher introduces
encyclopedia skills.
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Level 22

A. Hyphen

1. Compound numbers

2. Fractions

Level 23

A. Prefixes - how to assimilate

1. Different spelling of same prefixes in, ii, it

Level 24

A. Suffixes

1. Spelling changes in basewords such as doubling final consonants,
dropping silent e's, etc.

2. Different spellings for same suffix. e.g: er,;or, ar
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COPOSITION
Oral

Level 1

A. Organization

1., Places three or four pictures dealing with a general topic in order\as to
time.

2. Predicts outcome from a story read to him.

B. Comprehension

1 Supports opinion with reason.

Example: It's'a nice day today because . . .

I like school because . . .

I don't like to ski since

2. Sees similarities and differences betwe n pictures.

Example: Given pictures of a farm'ah a city, the child points out certain
similarities.

A Farm: animals
people
buildings buildings
traffic machinery

C. Limitations Of Idea to the Topic

1. Talks about several areas of a general topic in a class, group or indivi-
dual discussion.

Example: School (general topic)

A City: animals
people

recess
cafeteria
bus ride
arithmetic
art
friends
talking

(general areas)

2. GiVen a series of pictured items the child chooses those items that belong
together.

' Example: apple, peach, beet, banana

D. Vocabulary

1. Recognizes and usesseveral words which "say the same thing" but are more
Specific.

Example: whisper, Scream yell, shout
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Level 2

A. Organization

1. Tells a story in order Of time from a number of pictures.

2. Tells a story from a given outcome (in order of time) e.g. OUTCOME: Then
the' balloon slowly drifted away.

B. Comprehension

1. Related vicarious experience to personal experience.

'C! Limitation of Idea to Topic

1. In a show and tell situation the child limits himself to the idea of the
topic and realizes when he has diverged.

2. Given a group of pictured items the child piks out the pictures repre-
senting the main idea and. recognizes those pictures which are only support-
irk details,.

Example: pictures - wheel, basket, bicycle, bell, light3

3. Contributes related ideas to an experience chart.

D. Vocabulary

1. Contributes or uses words which "say"the same thing" but are more specific.

Example: dress/gown/suit/jumper/mini-skirt

2. Uses wards which mean the opposite of other words.

Example: under/above
behind/ in-front47Of

F. Technical Vocabulary

Topic
Order
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Level 3

A. Organization

1. Suggests ideas for an experience-chart in an organized fashion - Sticks
to a topic, keeps ideas in chronological order.

2. Places a series of five or more story pictures in order as to time.

3. Predicts outcome frqm a story that has been,read and gives valid reasons
that lead up to thiSTrediction.

B. Comprehension

1. UnderStands and discusses cause and effect in a story.

2. Sees detailed similarities and differences/in pictures.

Example: a picture of:

similarity detail Farm City
cow cat
'chickens rat

pigs pigeon
cat horse
horse sparrow

C. Limitations of Idea to Topic

1. Provides suitable titles for pictures from sources other than his own
creation.

D. Vocabulary

1. Recognizes and uses several words which "say the same thing" but'are more
specific.

2. Recognizes, and uses words which mean the opposite of\other words.

Technical VocabularyE.

Similarities
Differences
Cause
Result (Effect)
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Levels 4 and 5

A. Organization.

1. Retells, the events of a story in order.

2. Dramatizes a story showing organization of time, events, and important
details.

3. Places a series of given sentences (related) in order of time.

b. Comprehension

1. Suiports opinion with convincing and detailed reason.

Example: We shouldn't run in the halls because. . .

It's nice to have friends because. . .

2. Sees similarities and differences-in sentences (Ideas that sentences
include)

Example: Mike rode his bike to the store.
John walked to the store T,ith Bill.

3. Observes picture details and interprets them as to their significance
within the picture.

C. Comprehension

Example: A picture of -- a farm the city

animals animals
cow pigeons
chicken rat
horse horse
cat cat
dog dog

Why present?

D. Titles

Decides upol a suitable title for a series of 5 or more related pictures.

E. Vocabulary

Describes by making use of adjectives and can choose the one(s) which best
fits what needs to be said.

F. Technical Vocabulary -- ontional, detail

G. Enrichment Level

1. Practice the use of all previous skills. Emphasis on limiting self to
main topic of discussion.
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. Strengthen ability to write three or four related sentences in order as to
time of happening.

3. This level is an enrichment level, therefore, the child may make use of
all previously learned skills by means of "free expression."

Su, psted enrichment ideas:

a.. Short experience stories
b. Animal stories
c. Completion of stories
d. Class stories
e. Fantastic situations

Example: Can you imagine what would happen if snow was green? If all
water faucets stopped?
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Level 6

A. Organization

1. Gives "ideas for an experience chart in a clear and organized fashion.

. Tells a story from a given outcome and explains what causes lead to the
given result.

Example: fairy tale variations

B. Comprehension

1. Recognizes the story problem.

2. Supports opinion with valid reason:

3.1 Relates vicarious experiences to personal experiences.

C. Limitation of'Iaea to Topic.

1. Chooses from a l t of sentences those that belong together (deals with
one main idea)

Example: Underline the sentence which does not belong:

'The Molise was painted green.
There was a white fence.
The pie tasted good.
The window was open.
Curtains fluttered in the breeze.

2. States the purpose of something to be shared, told, or described.

3. Picks out the main idea from a group of sentences.

Example: The curtains fluttered in the breeze.-
The trees swayed. --
A storm was on its way.
The sky grew dark.

D.' Writing

Although the paragraph is not mentioned cr taught at this tine, the child
writes three or four sentences dealing with one general topic.

2. The child employs,. the negative in sentences. Makes a list of d tails to
be used in sentences written together.

Example: Write a sentence based on these details--houge, door, windOw,
shutter, furniture
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E. Vocabulary

Recognizes one noun as being more exact than another and uses this in speaking
and writing situations.

F. Technical vocabulary

Story problems

0
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Levels 7 and 8

A. Organization

1. Dramatizes a 'story, either an original one or one that has been read, and
organizes the detail and sequence of events.

2. Chooses the best ending of a story by carefully listening to the sequence
of events.

3. Summarizes a discussion by picking out main points and important details.

4. Selects facts for discussion on basis of importance' or appeal rather than
time of happening.

Example: Sell a book to your classmates. Tell classmates why they shoUld
take up skiing or learn how to swim.

B. Comprehension

1. Recognizes story problem and solution.

2. Sees similarities and differences in sentences and can place a series of
sentences under a particular topic.

Example: Given -- The waves rolled in.
I felt the spray on my face.
The cars were stopped at the light.
People dashed across the street.
I heard the crash of the waves.
horns were honking.

3. Child chooses topic: The Seashore, Rush Hour
Then child lists the sentences under the correct topic.

4. Child understands and discusses cause and effect in'a story.

5. Listens for and uses sensory images.

Example: Horns honked, waves rolled

C. Limitation of Idea to.Topic

1. Is able to discuss a specific area of a topic.

.Example: Topic: School

Possible areas: recess
cafeteria*
bus ride
arithmetic
friends

*Child talks
about this area only.
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3. Gives ideas for an experience chart in order of importancp or appeal

D. Title

Provides a suitable title for all areas of discussion, stories read, works
of art, and related sentences, descriptioris and explanations.

E. Writing

1. Writes 3 or 4 related sentences using the basic conjunctions "and" and
"but" Uses correctly: "since" "because"' "so"

2. Makes lists of details: Cafeteria = sound's, smells, tables, chairs, food.
Write several sentences based upon the list of details.

F. Vocabulary

Uses one verb instead of another because child realizes it is more expressive
for his purpose.

G. Technical vocabulary

expressive
detail
solution

H. Enrichment level

1. Uses best word choice in nouns and verbs.

2. Practices writing three or four related sentences and giving them a title'

3. Strengthen ability to discuss a topic in relation to its appeal and
importance.

4. Suggested ideas:

a. Short experience stories
b. Animal stories
c. Completion of stories
d. Class stories
e. Fantastic situations

Example: Can you imagine?

1. If all the shoes in the world were the same size?,
2. What would happen if six-year-olds could vote?
3. If fleas lived as long as turtles do? .

4. Would you rather be a kite or a raindrop? Why?
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COMPOSITION

(written)

Level 9

A. Diction: Uses the more precise word choice based upon an ability to dis-
tinguish between a general word (noun, verb, adjective) and an exact or more
precise word (noun, verb, adjective)

Example: BOAT: yatch, junk,, yawl, skiff
GO: wander, skate, vanish, creep
GOOD: brave, obedient, courteous

B. Sentence structure

1. Recognizes and writes complete sentences.

2. Recognizes and writes meaningful (within the context) fragments as opposed
. to carelessness in not completing a sentence: .(The teacher might have tie

child.use an asterisk or underline.the fragment to signal that he has de
liberately used a fragment and knows it)

Example: signs, exclamations, labels, answers to questions, proverbial
expressions, titles.

C. ,Paragraph Construction

1. Writes several sentences for a paragraph in which all sentences relate to
the central idea and its limitations-unity (It should be. emphasized that
the paragraph is not an arbitrary division of the written word, but has
as its basis a single idea)----

2. Uses the convention of indenting.

D. Technical Vocabulary

1. paragraph i
2. indent (ed) (ing)
3. fragment
4. unity

v.

ori
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Level 10

A. Diction

1. Employs synonyms to avoid repetition of the same word.

2. Chooses the "best word" using as 'his criteria the' word's precision,
clarity, effectiveness,'connotation,* and denotation.* (*These terms
should not be introduced at this point, but the idea behind the difference
should be introduced.)

B. Sentence Structure

1. Does not write run on sentences because he sees the need for two sen-
tences .(See grammar strand at appropriate level, for techniques of
"putting sentences together."

C. Paragraph Construction

1. Child can distinguish between descriptive, narrative, and expository
passages read,to the class and can state the purpose of these passages.
(i.e. "describes" "tells a story" "explains")

2. Child makes lists of details and selects those to be based upon his
purpose. (describe, narrate, explain)

3. Child chooses title for paragraph based upon purpose, (describe, narrate,
explain) of his paper and its content.

4. Uses the convention of writing titles.

D. Technical Vocabulary

1. title
2. desctibe description
3. narrate narration
4. explain exposition,

5. purpose 'describe, narrate, explain
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Leval 11

A. Diction

727e9 words which appeal to the sense of sight and sense of touch.

B. Sentence Structure

Varies sentence beginnings by use of or lack of a determiner.

C. Paragraph Construction

Child employs simple connectives to show he relationship-of ideas in time,
*,d

(e.g. after, before, then, while, during); space, (e.g. there, beyond, near,

far, next, to); and cause and effect ( .g..becaUse, since, so, therefore).

Uses simple connectives at beginning of sentence to vary sentence beginnings
and to make ,the sentences flow together.itore smoothly, coherence.

D. Technical Vocabulary

connectives
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Level 12 6

A. Practices and refines skills learned prior to this level.

B. Teacher places special emphasis upon:

1. Child'S individual weaknesses.
2. Using words to indicate relationships.
3. Distinction of paragraph or idea centered.
4. Distinction'between complete, fragmentary and run-on sentences.
5. The narrative paragraph.
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Level 13

A. Diction

Uses words which appeal to the senses of hearing, taste, and smell,

.B. Sentence Structure

1. Varies sentence length by sometimes combining two sentences (punctuation
taught phonetically)

2. Expands upon noun and verb phrases to make sentences "say more."

C. Paragraph Construction

1. Learns to further limit his topic to single aspect of a general area."
(New sense or topic and its unity more limited, defined, narrowed)

ExaMple: General topic -- School
General areas -- Bus ride

Arithmetic
Art
Friends
Talking
Cafeteria

Single Asptect smells
lunch line

' food
sonnds
physical
description

Child develops topic sentence based upon the purpose of his paragraph (describe,
narrate, or explain) and the limitation of his topic.

Writes topic sentences whiCh relate an idea that needs support or clarification
'through developmental sentences. (Child should be required to write topic
sentences for each of the three types of writing, descriptive, narrative,:and
expository.)

D. Technical Vocabulary ,

topic
topic sentence
aspect
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Leve114 .

1,

N A. Diction
'

'1 DeMonstrate proficiency *in the writing of specgic rather than genericwords.
Reinforce and expand awareness at the child's net? level. .

(\,

."'
.

....

,

B.' Sentence'ttrActure ,.,.

.

-7-
,

/
Varieesentence beginnings using phrases other than the noun phrases'to
begin tne,senience In order td write a transition from` one sentence "Cp.'
another. 'A .

1

t,

Writes,a generalized sentence far his topic sentence, but supportS't
. . .

geneTalization with' entences that are specifici hot general'.
, .

Paragraph Conutruotion
.

Varies-initial word p'atterns (coherence).

Supplies supporting details in ordered sequehpe (e.g. time, importance,
appeal, location).

I

Supplies well chosen speciiici and detail to support and,illustrate"his topic.

Uses,pronouns and pronominal' adjectives to prdvide coherence.

-
D.- Chooses_ a "writable" topic

1

1. Avoids topics that
Avoids topics that

Avoids writing 'on a

E. Tbchnical Vocabulary

detail
specifit
generality
transition'
generalization-

0

f

are too broad. Avoids topics than are two narrow.
are tbo renotu fronnur.eXperiences.

topic that requireS opinion without fact.
[

11.

I



,Level 15
to

A. Pirichient level I)

1. Teacher 'practices and reflhes skills learned prior to this. level.

3. Special emphasis'upoll child's individual. weaknesses. Limitationof
topic: Unity (all sbntetices relate to topic)- Descriptive Writing.

a .

lj
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level 16 ,..:

A. \hiCtion .
.;

.. - .
, .

. . . . ..

Recognizes and'uhes metnphor and simil.
1 .

1

.4...
r '

..

B. ,SItenco. Struot.114
I1

Continueslexilaniling denience patterns by making gse of aajective.and
. adverbial phrases.. .1 .

.. \

., \R I

, .' I

C. Paragraph Constructioh
\

,

. 1. 400,variedwpliceent of topic sentencee0ectiyely71 ','

1 I .J .

sentence

°
4 .10 ; !

2..,Uses 3 typed of: sentences:. simple, compoup , comply (without termin-
.

PieogY).t.. .' .. ,

,,

I

/ 114 . V %
.

'.1

3. Uses a good ''Clincher" or conauding sentence . ..

,

.D.' Technical Vocahul4ry

A

olk

t.

simile:

:-----s--7--metaphor--
conclusion (L A SENTENCE)

I

j'

> ft

1

or
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45,

Level 17

A. Diction ''

)'
.

Realizes that althoUgh'synoOms are reldted in meaning, they ire not
the mule and selects the'one word that beat defines what he means. Child
is introduied to, and practices,making use of h thesaurus.

2: Avoids using words for the sake of having a newword.

Checks the correct meaning of synonyms in a rdiCtiOnary for exact definition.
k'

Sentence. Structure
, r

.
r.,child makes e of subordinate clauses (complex and compound comple)C

sentenaa.) -

2. Uses parallel onstuction within a sentence (in phrases).
. 4

C. paragraph ConstrUction
.

-. .,

(4'
The child develops ehe paragraph through the use of illustrations and examples.

.... D. Paragraph Construction

Develops a paragraph thr9x4h the use ofcomitatison and contracts.

iliphasis is placed upon exposigory writing. -

,.

E. Technical Vocabulaty

.illustration
comparison

N .
-contrast '
pafallel*

4.

0,1 .4



Level 18

10U

A. .Practices and refines the skills Scquired.to this point..

B. Teacher places special emphasis on:

1. Child's individual %idaknoosea...
2. Varied sentence length.
3. Parallel construction within, sentence.
4. *Varied plicemetieof'topfc sentence.
5. Refinement of paragraph type exp6sitory. :"

6. Slbordination within'sentenceb and 141hin paragraphs.
/. Coherence (sentences flow together)

.1.

.
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Uses alliteration and onomatopoeia.

A. Paragraph Construction
I *

*

Writes more than one paragrapfiland:applies skills or paragraph writing to
thislonger paper: ,

o o -'

topic sentence - introductory, paragraph

,developmentalentdnce developmental paragraph

transitions within paragraph transitions between pardArapha
N . ,

concluding sentence -- concluding paragraph

B. 4Technicak"Vocabulary.

A.

alliteratiOn
onomatopoeia

hr

O.

%we

2

, t-
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Levt/ 20-

A. Diction

1. :Uses hyperhobt and exaggeration.

2. Extends the use or metaphor to more than .one sentence. (extendoid
metaphor)

a. Paragraph Constiuctioh

. Writes more than One paragraph and applies skills of paragraph writing to
the longer paper;

topic of paragraph topic nf. paper

sense of purpose--- sense of purpose

s k,
sentence order -- paragraph order

limitation of paragraph topic -- limitation of paper topic

&ploys more than one type of Writing(descriptive, narrative, and
expository) .within the same paper.

D. .,Technical Vocabulary

\hYperbqle
\iiieggeration

a

L

ti

s."

At,

5,

I

V
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--'L8e1 21

. Evaluation - Enrichment Level

Place particular emphasis upon:

'Child/8 individual areas of we akness..

Development of paragraphs.
Transition between paragraphs.
Awareness of purpose.

. .
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Level 22

I. Topic sentence and details

.1bcpcisivay-paragraph,

C. arracive paragraph -

1. fi
/

,

)



"



.

Level 24

%A.' Dialogue :

B. Paragraph of,definitionj

C. Slanting

I

a 1. ,factual 4unslanied account ':

.

2. slanted account of same incident

1,09.

11,
'0
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Level 25,
4

0
.

A. Multiple' paragraphs -'diffe.rent viewpoints of saute event

B. Multiple paragraphs on same subject using transitions between paragraphs'

s 4
1 I



a

Level 2o

At ..

B. Metiphoi

I

D. , Satire

P.. t erbole '°.

l

-
F. !Ballad.

.



4,

A. b'motional ancl national appeals

B. 'king' authority correctly)y



o .

3,:

,k,

LITERATURX
'. .

4

LeVel 1

St-ucture

y..

1.; LeaiY4s ihat books co vain atorids and poems.
,

2. Observewand enjoys't e use of pictures:andillustratione.
A

T. ReCognizeS 'the theme.
1.

.

settingund
-

H

5Z- oRedOgnizes:that- Charaaeys.exigt,

. I.

Fl..:.Enjoyment-Snd-Mndersehnding o , ,"
;

'11.. Relates storYlexperiences'ito.perdbnal
$ ,f /

s.

2. Uses picture, to ._reinfoice. aeaning..
-

.1.

Distin uishes between real and

braves cOnAusionS., -

5. -Perceives soundS:'- ani

.

6. -Reogni2es abSurditie

-RecOgnizes sequel-tee of

experiencesi

imaginary.

ald;aMaChines

. hUmor ,'

events'throughpictUres

Recognizes the main' idea.

. Predicts.OUtcomes.

10. Listens.: to teacher's ttokies,
and poetry.:'

and story.

to thildiOn s st9riesretold), to Fhype
. .

s

U. shares itorieS,and -poems.4n audience'situatio

Literary Form

Listening to:
.

Mother. GooFe'
'Fairy Tales':

-.Picture Books.

het: .,and Rhymes

tories.

41,



IL 'Library. Skills .

1.. Cltres for books.

2: liqes the library table.

36. - Selects !woks. in the: libraryf
. .

'4. Remembers 'titles.

5. Knows hbw to alga cut books.
9.0

114

.

.7



Wel 2 through 5
4,

A. Struqure -..

)

/ . ,.

1. :Recognizes titlei and headince.

2..
I

Recegnizes the' theme.

RecAnizes, characters) their actions' and possible,foolings.

e 44 )lecognizes te,settipg..

5. Perceives the moo,d;o the storyt.,/
. .e . . ...

6. Notices,how illustrations enrich literature.,

.. ,.

7. 4
P
0cognizesthe pArts of a took.

.

EnjOyment and understandincr
-t

1. Finds main idea. r

2.71e-calls storyAespence.

3.

s

./

Matches pictur60'with

-

text.
. -..

. .

4. Draws,coucllision0. /
ro

'5. Distinguishes betteen zeal And imaginary.

O

6. ..Anticipates acti
4

and. outcome.

7. Shaiis stories,/or powsjn:.audience situation.

9. DraWs conclusions.and makes', generalizations.

- .

10. RelAtes,literatute to4personaLexperiences.

11.. Liitenst

12. .Deve lops

to draw conclusil&ii---
to make cowarrsons
ft.identifPsiery.problem
for-sensory *ages ana. rilythmic patterns

attitude, of elpecting 'pleasure and satiifaction from books.

0 .

41

0.

%.

/"

13. Expands interests and horirons.-

. Literary forms 1.. Mother Goose
. Fairy Tales

Anima .Stories
Poetry.and R4ymO

0



D. Library Skills
, I

1.tecognizes and 11908 table .of contents.
,

.2. Uses picture dictionary.,

3: Learns correct handling of.books.

4. Selects .books;
..ty

11( 10

1 44

4.: \

5.. ,RemembersRemembers titles.
,

;6t Can locate primary book section.,

Q

'V

lk e
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Levels 6 through 8,

Structure

1. Recognizes the theme.

.

11,

2., Recotslizes the problem. /

3. Realizes a sense ofjustice.

4. Perceives the mood through illustrations-and words.

5. Recognizetiand identifies with characters and setting.

6. Knows the parts of a book: title: copyright, content pages.

R. Enjoyment and Understanding..

izea sense mpressickis.

-*
2. Recog izes cause aud. effect relationships.

3. Miamatizes ant illustrates stories.

A.H Recognizes ;bend imagery.;

-
5. Expands interests. and horizons.

6.

.

Distinguishes between, the real and the fanciful.
.

0

7. Recognizes thesequence of ideas.
f

8. .Draws conclusions and makes generalizations.

. Forms.judgments -And opinions. .

1 . Listens for intonation, axtienlation, and rhythm, for good

to make- comparisons fOr.pnre enjoyment: ..

:11 Shares
make`,

Stories,.and p8ems by reading. aloud ox

.771 recognizes humor:-
.

LiteLry forms- 1:7-PoetryLand_xhymes

111

. v

,, Z.. Dairy idle. .,- .

3. Folk tiles
41.- 'Famous.people.

..... .5 Animalttories
. 6. 'Fables

.

y 6* .,

. Library. Skills 7- 1. Useethe table of contents:
.

2.". Uses.the;pictureAictionary.
..

3.; Oares for books,

4. Uses 'titles.'

5. Selects and.flpds books In the library.

. 6. Cati locate primary book teztionse



Level 9 through 12

A. Structure.

0

.118

1.' Recognizes the theme.
1

.

2. Responds to.mccd and tone.
a3. Visualizes ctio and setting.

4. 'Knows tHe parts bf the book.
5. 'Recognizes characters' feelings.

. .

6. Recognizes what title, authbr, and illustration mean.

,. Enjoyment and Understanding
. . ..

*, 1: Discovers cause and 'effect. ,. .

2. Recognizes likenpsses,and'differences.
3; Verifies. opinion drawn from stories.

. 4. Sharesbooks through'informal°reporting. '

5. Reacts- to sensory impression6 and sensory inagery.
6. Enjoys figuiative language in prose and poeffy.
7.' Selects unusual descriptions to read aloud.

e,

8. Finds solutions to problems in stories..
9. Suggests additional eventS:that might.occur.

'10. :intiditiates outcome.: .," ..
. -

0 .

r . 11. Distinguishes between.real and imaginary.
12, RecOgnizeSeeouence.of'ideas. '.

:13; Listens: to enjoYpicturemuSic.and word Wounds.
.,to pantomime feelings of story characters
to hear detailed rhYthmic.patterns
to fora judgment6 and opinions

14. Finds and deVelops newAntereSta.
; . 15. F.ajoys and recognizes humor in prose'snd poetry.

aliterary Forms

.

1. , Fairy tales
2. .Animal stories

Our country -

4,, Legends and Hero tales
.Folk tales

6: Famous people
7.- Science fiction
87. Peary and°Rhymo
9, Drama''

Library. Skills
1'

Beginsto-jusethe--encyclopedia.----
2. Uses. the dictionary.

3. Chcoses books'for specific purpo es.
4. Knows th purposd of the card c talogue.
5. Knows th arrangement of sheWlabns.
6. Can find d replace fiction ,boeks.

7. U ses the ca catalogue und i librarians

tty



.4

Levels 1? through 15

119

A. Structure

..

1. Recognizes and reacts to charscters.'
.2% Recognizes form and atyie of literature.
3. Recognizes the:cheme:
4. Responds -to mood and...tone. .

5. ViSualizes.and suggests settingforstory heard'or read.
6. Enjoys short and.longsporida.

` NON

7. Knows parts of.book: title, topyright,-co tent pages, glossary.
\

B. 'Enjoyment and Understanding

S

%.

.1. Recognizes' and enjoys 4igurative language in prose and .poetry.
2. 'Sdleots unusual ,descriptions to read aloud..

, .

"
,-3. Determines author's purpose. . .

#. ,
.

4. Maked inferences frog pictures and, title before reading. .

5: Suggests events that might occur. '

6. Finds main ideas. . .

7. Draws conclusions and predicts outcomes.
,

8. Listens:" to ivprove choice of words ,

to hear 'Action words .

to hear'toue

Qv

rhythm and gage in poetry.
. 9. Recognizes the sequence of ideas. \

i

10. Depresses points view and personal reactions.'
. ,

11. Reacts to sensory impressions and sensory imagery.
'12. Shares books through informal ,reportinik-
13. Understands word associations.

.
\

\14. Recognizes cause and effect relationships. .

15: Enjoys anerecognizes'humor'in prose and poetry.
t

C. Literary forms' ..'

r

'1. Poetry atrol:rhymeH
Folk-tales

.3. :Fairy tales.,
,. Myths and legends
S. Hero and' Berotne.iterieSa

Realistic taleS.I,
\\ .7., Fanoiful._tales'

8.,:rolk.Songs
n

9. :IlistOrical-tales.
10. nimal tales-.
11. Biography'
12. Quotations..

13. 'Drama

Library .1

Uses the regular dicti onary for multiple meanings, pronunciation.
2. :Uses encyclopedias.: 2 .

3. Uses the card ostalegUe.to lOcato%books.
4. RecOgnikes lib"rary arrangements,and classification of books.

LoCatesbooks in fiction and subject tatter.

V



.

Livdle throu h 18

;

12D-

I

,

A. Sttu tura

nderstands the extra referential materials'found in the books,being
eadr 'title°, glossary, biographical notes.

, 2; ecognizes'that all events lead to the climax.

3. ecognizes the theme.

4. ecognizes author's purpose anti point of viey.

5. isualizes characters aud reacts to mood.

6. iiii&rprets author's style.'

7. Discusses setting and tone of story.

8. Makes a comparison of long and short stories.

%
. . Enjdiment mid Understanding

/Or

l'

1.

1

t-

-

2.

3.

4.

5.

Enjoys colorful language and imagAry. 4
.

Recognioes and enjoys figurative expressions..

cf.

: .
; ,

Enjoys and'selects descriptive passages to' read aloud.
a

Anticipates events4nnd prddicts outemes.

. .

Uses evidence to make judgments and support 4inions.
.

o

el

2.74=L:

.



Levels 19 throh' 21 .

Structure

1. _Khowamain events and :recognikes supportinvdetaile.
2, Interprets and- discusses tharacteriatitation.
3. ;Recognizes author's Purpose,' moods and' attitudes.:
4. Discusses setting, _mOod, 'and tone of story.

Interpreta-Iid discusses aUthor's style.
-6-,:.Recegnizes. the ,theme.

7... Compares :lpng 'and. short stories.

-'11njOyment and understanding

1. RecognizeS main ideas and relevant detaila..
4 r#4rprets fables or allegOries.
3., gdentifies figures of ,speech.
4. Receghizea implied- meanings .

s 5.: Reacts' to colorful language and iMageroy.'-
'6. EnjoyA and selects .descriptive. passages to read -aloud.

A- 9. Makes COMparisoni and draws OnclUsions V . ' .i
.-7. :AntiCipates events and predict outceMps,

. ft. Uses evidence 'to make judgMen a and .support opiftions.

, _ ,

00: Expresses lioints of. view and personal:reactions in sharing books. -
11.- -,RecognizeS, cause-and-effect ...relationship between people,' a...4 situations.
12. Listens for color and mood woods;. figures of 'speech,

_. . .
)intonation, rhfthm andimage;

to recegriize dialect' .differences
13.. Understands word:association.'
14. , Recognizes the 4.ralue'of newspaper -.book' reviews.
15. Enjoy's and 'reacts to huMOr and exaggeration.

- :

Literary forms

. poetry,

. drama ,

. folk tales
4. legend's and myths
5. hero stories
6., r.aalistic stories

2. fanciful tales=
e8. folk songs
9. biography

. 10. factual stories
11, historical tales
12. science
13. quotations' e
14.. auimb.1 stories
IS. mystery' stories

Library skills,

uses nna6ridged 'dictionary,.
encyclOpediaa, world almanac,

'thesanrUs, newspaper,

: periodicals.

Uses the index. of ;encyClopedias

Uses cross reference.

:Knows what Newberry Award is.

5. 'Uses boOk

6'. Uses 'the card catalogue. inde-
pendently.:

interprets `the /- information on

,catalOgue cards fully,

. ,

Knows. purpose and use of Dewey
Decirial System.



Levc1.22 :Structure

--Chafactdr

--Setting

-- plot suspense
'climax'

character'

-- Inter -relationship 'of setting
glut
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Level 23

Teciuiiques

1., --foreshadowing

2. --flashback

3. --cause/effect

4. --comparison/contrast



124

Level 2.4.
.

A. , Form

1. --Biography, autobiography

2. --One-Act play

3. --Poetry (sotrads and exposure)

.4.- --Newspapers' and Magazines

5. ----Myth, Fable, Legend

6. Fictio#



Symbblism



Level 26

A. Techniques

Selection of details.

-- Humor Techniques

Poetry.

126:

character
'Setting%

Mira
pun
irony
hyperbole
slapstick
comics

alliteration
onomatopoeia

techniques - rhyme
rhythm

personification
Figurative simile

- Language metaphor
imagery



4!)

LeVel 27

12.7

descriptive
narrative
free verse
blank verse
ballad
Lyric .

7- Review o Fact/Opiriion

Novel

-- Science Fiction

- 4.2-3 Act Plays

-- Personal Evaluation - learning to evaluate what is read(



Levels: 1-through 8

-
` All English Arts learning` these levels are oral,

Special Emphasis

, 1. Enunciates with clarity.

.ConS'onant'soundS.a..

b Moderate rate of speech.

Adjusts volume control-togroUp.

Practices and establishes

4. Expressesdelf fluently..

In frOnr:pfa-group.'a.

cOntact. with

1. Show ..and-'tell..

2.. .4etellipg;stories
3; : Telling of :fndfdatits7-

b.: conversation.

. -14Stens with accuracy.;

1. To follow. directions.

. Discriminates between and among sounds.

3. RociountS stories or experiences told.

Interprets orally.

DiaMakizes stories, incidents or poema.

group.as individual.

Or4i.discr#Inaiioirbtwe.kinds of sentences, (intonationrpatterns)

. Imitation of strange or-fiew: speech patterns..

. 'Dialects

b -. Accents



Levels 9 through 12

Public Speaking Skilla

' 1. Tellspersonal anecdote to class; building tog..;"putch

2. GiVes clear directions toindiVidUal or group

. Participation in class )1.stussions

1. Answers questions concisely and to the point.

2. ASI6 clear, concise questions.

3. Contributes interesting or new information or ideas willingly,

. Interprets orally

i

1. 'Participates in choral reatlingiof poetry.i

2. Reads poetryoraliy,

a.. Attention tolleter..
. b. Attention to' Word.meaning.
c. Attempt to .express Mougl or

. listening carefully

iFollowsotpa directions coasistineof

. ,

Recounts heard stories with attention to sequence and some

or 4 elements..

3.. Discriminates between staadard dialect and other dialects.



,1
Levels .13 through 15

,

.A. Public Speaking Skills.

130

1. Gives short ,'organized formal report about factUal
notes.:

. Avoids distracting gestutea and mannerisms.

Discuselon'Skiits

1. Leads a'disAussion.

. t

iteldsapeaker2t. topic.

Gives everyone 'a chance to talk.

SUmmatizes discussion at, end.

2. Dispent6 with other`; Peakeis witheueVidence
,

.

IngerptetiveC

Reads poetry with attention of mood, rhythm

topic kith use of

of pesonal animosity..

2. Reads'individual partA.O.play with admeTattentio

Listening Skills
,

1. Discrimination between regionaldialects (South, Down-East,]Southwestl,
//

Increases ability to recount detaila°from heard stories and incidents.

Follows directions with some irrelevant Beta is given4
, .

":-

to charaCterization.



Iv

Levels.19th

'A. .Fnblic,Speaking Skills

1:$1

,

1. Gives 5 or '6 minute speech using note'

trieS,.to influence opinion,'

presents facts to p ove own point.b.

c. reflects another's ()Pinion.

d. narrates 4 eveni.

Z.- Gives great attention for

.eye contact

VolUme,control-

c. gestures

d. pitch and tone of voice

cards.

Discussion Skills

1. Acts ", as moderator forvenel:diScussion.

2. Teacher a. class as a grosup for Short (5 minute) *eriod

. 'Interprets orally

Reads lyric poetry dr-humorous PoetrY with, attention to mood and: force'.

2. .Partiekates in plays inventing body movement to complement vocal.

characterization.

of time.

Demonstrates a sense of dialect or accent.

. Read2iAongerilroSe narcative,.:differentiatiOg between characters,

ListenS'carefully

. Follows all kinds of oral-diiections.

Repeats essentials Of an oral story or svedh.

Takes notes including supporting detailS.

. Distinguishes between voices and individual sPeech patterns..
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SOME:POSSIBLE TECHNIQU12S IN THE. TEACHING OF ENGLISH. ARTS

As the Bnglish,ArtS-Curriculum has been. structured topeint up the interde-
pendence of all English laakiage skills areas, the teaching of all skills must be
as closely related as.possible. 1

The following outline shows one possible correlation of iiterat-ure, grammar,
spelling and composition.

I. Motivation
A. Present pictures or perhaps, a model of .early -steam engines. Discuss

bipefly the railroad, background and importance,o. Follows' up with the
recording of ;"CaseY Jones." (Record 4A, The Roberts English Series.)

. Discuss new vocabulary found in poem: hogger, rounders, caller, leave,
the rail, promised land.

Aits
A. Listening skills.
B. Oral presentation - phonology.
C. Appreciation of literature.
D. Composition - '- description.

Prbcedures:
A. Listening to recording.
B. Discuss vocabulary.
C. Point of grammatical structure.

1. Personal pronouns as subjects.
2. Indefinite pronouns: possessive.
3. Structure in predicate: objects of verbs, prepositional phrases, ,

complements.
Point out spe a, structure.11111;7

1. Recognizes contractiofis - we've, .that's, thctre't, I'd.

2'. Find, possessives:: hogger's name, engine's' moan.
.Expand the vocabulary of homophones and their use

qtructure of Literature.
1. Recognizes that "Casey jones" is a ballad.
2. Respond to the mood of the poem.

F. 'Enjoyment and understanding of literature.
1. Make experiences from the picture.
2. Ltsten-for;unusual descriptions..
3.. Express points of view and personal
4. Understand word associations.

. Library skills.
1. Locate tither legends and legendary heroes.

H. Coiaposition skills.
1.. Descriptive writing.
2. Unity ,-- all sentences relating.to topic.

IV. Culminating, activity,
i A. Write a descriptive paragraph of one' of the followin

1. Casey Jdnes' appearance,
2. Appearance of an 'old railrdad stem engine.
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Si lARINd BOOKS

-
Hook reports should' serve to 'further ,enjoyment in °reading, extend interests, ,and

guide evaluation of literature.

it would be:more rth,;arding if the child Could select 'a .technique suited 'to his('
kook, his talents, and his. pretdrence.:

'V

The following is a list of skgested ways to share books w.th the sterotyped
form of written reports' purposely omitted, Written reports can stifle and dis-
courage the joy of reading. The formal book report. is 'taught ihe high school.

1. ,Make ..a poster to advertise the book. -
2, Make a book jacket and write a .blurb to acCompany it.
3. Create a series ,of original illustrations far a story.
4." .Write another ending for the story if disagreement exists with the author's

ending.
.a

5: Write a letter to a 'friend `recommending the book.

6. Use puppets to retell a story or 'dramatize a story using stick puppctz..
Write a simple version cif the story to present to younger children.

8. BrOadcast a book review 'to a 'radio audience,
9. Give an oral reading, witl' expression of selection from the book.

10. Pretend to be a salesman and "sell' the book.

11. Act out a pantomime of the story.
12. find out `more about your favorite author /and present a brief biography.

'13. Write 'a letter to an author-about; his book.
14e Construct a diorama to represent a scene (from a story..

15. Dress_ a doll ta*epresent a character. -

16. Keep, a. diary for a charactpr ft= the 'book.

17. Nake a 'comic strip telling the story.
18. . Write a ballad or folk song-, telling the .story..

19. COnstrdtt a crossword "puzzle usii information about setting, character, and
plot.

20. Dress up as a character from the book and.dramatize a scene from it,

Prepare an oral, report, tape-recoVi it,' and play it back to the claSs.

22. \Clip pictures from magazines to make and show impressions of characters and

scene's.
,

23, a show box "peep shower-of a scene.
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I

Supp,k'ementary. hooks g
'Re ding aleAd generates a further interest in...books.. TheroforeiSt is im-

portant that in'the elementary grades the teacher spend from ten to fifteen min-

luteS ea h day reading t6'the Thd followin\books:have Rroyen successful

,10!

when re :d aloud to children in the designated levels.

Level 1

Ask Mr. Bear, Marjorie Flack
Caps f r Sale; Espl,r 'Slobodkina
Carrót Seedr Ruth krau s
Little Bear's Sunday Br a.kfast, Janice Lothrbp
Little Rabbit Who Wanted\Red Wings, C. S. Bailey

. Little 'toot, Hardie Grama ky
Man Wh Didn't Wash His.Dishesr Phyllis Krasilovsky
Millie s- of Cats, Wanda Gag
Pepert bbit, 13eatrix 'Potter
R.Ihaw Bunny,' Margaret Wise Brown

Levels 2 5

1
And to Th c . .Saw It on I'Llberry Street, .Dr.. Seuss
Backwar Day, Ruth Krauss'
Camel Who Tooka Walk, Jack Tworkov

- Curious George, II. A. Rey
Happy Lion, Louise Patio
Make Way forckling; kobert ?lcabskey
Mike Mulligan Skd His Steam Shovel; Virginia Burton
Petunia, Roger Duvoisin
Storm Book; Charlotte Zolotow
Wait for William, Marjorde Flack

Levels 6 - 8

Amiable Giant, L. Siobodkin
/Andy and- the Lion, James Daugherty
Bears on HemloCk Mountain, Alice Dalgliesh
Biggest Bear, Lynd-Ward
Crow Boy, Taro Yashima
Duchess Bakes a Cake, Virginia Kahl
Five' Chinese hrothers, Claire Bishop
Jane's Father, Corothy Allis
Madeline, Ludwig Bemelmans
Walter, ...the Lazy Mouse, Marjorie Flack

LeVels 9 - 12

Charlotte's Web, E. h. White )

Courage of Sarah Noble, -Alice Dalgliesh
Down,Ilown, the. Mountain, Ellis Credle
Henryliftins, verly Cleary.
Honls, pie Moo'se Phil Sten

'-6' -Just So Stories, dyard Ki ling
Little in thpi Big Woods, Laura I.

Mary Poppin.s, Pamela Travers
Mr. Pepper's Penguins,* Richard'ixtwater
.Pippi. Longstocking; Astrid Lindgren
Wee Gillis, tIunrol Leaf .

I ,

1'



Levels 13 15

n and .Me,; Robert Lb.ws'on

ddie Wood lawn, Carol R. Brink
Enormous Egg, Oliver Butterworth
Hello, the Boat, Phyllis Crawford
JaOk Tales, Richard Chase.
Rabbit Hill, Robert Lawson
tie Tough Winter,' Robert Lawson'
Voyages of. Dr. Doolittle, Hugh Lofting
Wheel on theSchool,. Meindort de Jong
Vtinnie-the-Pooh, A.

LeVels IQ - 18

'35

,/.

Abraham Lincoln: Friend ipf -the Peo Clara Judson
Big Tree, Conrad and *Buff

/

MY. Secret Railway, Enid Meadowcto
Good Master, ftte Seredy

:,HenrY Reed, i.oKeith Robertson'
Homer Trice, Robert PtcClosky
.1.i.sty Of Chincoteague, Varguerite Henry
Nkwala, E. L. Sharp ,

Recos Bill. and Lightning, Leigh Pcckr
Simba:of the white !vane, ,Jodelyn Arundel
Three Stuffed Own, Keith Robertson.
'Twenty-One BalloonS, Pene CuBois
Wonderful: Plight to the Vushroom Plante, Eleanor Cameron

-

Levels 19. - 21

AmoS Fortune, ,Free Ilan, Elizabeth Yates
Call It eourage, Armstrong Sperry
,Door .in. the Wail, -Marguerite de'-/Angel

fiat Shaking Dance and Other Tales, Harold CoUrlander
'Incredible Journey, Sheila Burriford
Island of the Blue Dolphins', Scott .-
Johnny Tremaiii; Esther For
Jungle Book, Ru
Mary Jane; -DorothySterling
Onioa John., Joseph Krumgold
lirinkle in Time, M. 'L' Ingle



Teachin Of S)ellin

i.

(Individualized)

Give one form of a spelling inventory to all the children in the class. The
inventory consists of phonetic elehents as well as structural elements. Correct
theinventory with the children, helping them-to analyze theit areas of .strength
and weakness. The results of the inventory and knouaedge of the child's written
work will provide'the basis; for grouping within the class.

Develop a weekly plan for each group which provides for

i. The understanding of spelling principles by using the discov ry technique.

The usee'nf actiirities'requiring application and further use o the
spelling princfples.

The use of achecking device to determine each child's ability to apply
A .

,

the spelling principles in related_situatiows.
1

The use Of activities which relate the child's understanding of spelling
principles to his spelling of words in, his daily 'written work.

DiscoverY.Session

Present the entiredisCovery list to le class or select words representative
of thegeneralizatIan to make up this ist.

Understanding the generalization

I

Children will arrive at an understanding of the generalization when they can
select one word from the list for each,spelling pattern. These words may then,
be used as the key words-for grouping`the master list according to the patterns
represented by the Rey words.

Ex:, Key words - play paint
day faint

III. Collecting"

The child can then ollect other words from various sources which 1111 fit
these patterns and thus add to the list he already has for each part of the
generalization.


